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ABSTRACT

Despite the profound contribution of the Grey Ntmshe promotion of girl education in
Malawi, their history is missing from textbooks diatary shelves, leading to ignorance
about them. The purpose of this qualitative anchpheenological study was to examine
the lived experiences of these sisters in theirstjoé promoting girl education. The
designed methods for data generation includednviete guides, focus group discussion
guide and observation. The data was generated,valfiieh it was analysed, interpreted
and presented descriptively, according to the tisemred sub themes based on the
research questions, in the light of liberation tbgg. The findings from the study
revealed several reasons for the Grey Nuns’ invoém in girl education which
included: gender equality in education; and faitlkl gervice in the lives of the nuns. It
also revealed that relentless emphasis on diseip8opporting the poor girl child and
provision of conducive physical environment in teraf security, proper food, provision
of adequate teaching and learning materials; amgpating the education of men or
boys, were used as means. The findings apprectagecontribution of the nuns in
promoting girl education. The study revealed soawntdirs that blocked the success of the
methods applied. These included: social-culturabnemic, geographical, religious, and
educational factors. The study concluded that they®luns have contributed greatly to
the promotion of girl child education in Malawi s&1946, driven by their charism and

application of proper methods.
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CHAPTER 1

INTRODUCTION TO THE STUDY

1.0 Chapter Overview

This chapter introduces the study on the contrdoutsf Sisters’ of Charity of Ottawa

towards girl education in Malawi from 1946 to 2014.first outlines the general

introduction to the study. This is followed by tgeneral background of the Sisters of
Charity of Ottawa of the Catholic Church, otherwissown as Grey Nuns. Next a
justification of the study, statement of the reskaproblem, purpose of the study,
research questions, the role of the researchenjfisance of the study, the general

outline of the dissertation and concludes with aptér summary.

1.1 General Introduction

There have been several indications in the pastifednyears of the religions’ social
significance in the lives of Malawians. Of late rinéhas been growing interest in the
relationship between religion and politics. Fortamee, different religious groups have
been involved in development, fight for peace, ipgstand freedom which cannot be
ignored in both colonial and post-colonial periolsthe past two decades, it has been so

intense that religion has been considered as arrp&gger in political landscape of the



country*. The Catholic Church is particularly praised fits involvement in this

endeavour by the provision of healthcare, educatastablishment of the Catholic
Commission for Justice and Peace and so on. IiC#ikolic Church, women religious
groups like The Grey Nuns have played a considenaid especially in the provision of
education to young girls. Since the Grey Nuns avenen, most whom are Malawians, a
glance at the general religious history of womeMadawi would be of great importance

here.

In the religious history, as a sub-discipline, théras been a significant increase in
research too. In women's history there has beésaa s stream of articles and chapters in
books, which relate particularly to religion in wenis lives. In her two editions, Isabel
Phiri, a renowned feminist theologian, accounts ¥aymen in African Traditional
Religion. She discusses the role of women in Chguncult in preserving the
environment. She shows that the cult is still flomding in Dedza under the female

leadership”. In her other article, “the womanist/feminist deages for wholeness”,

! This is substantiated in publications by: Lindiem and Jane, “Chiefs and Pastors in the NtcheindRrisf
1915”7, in R. Macdonald (edkrom Nyasaland to Malawi: Studies in colonial histo(Nairobi: East
African Publishing House: 1975), pp.169-188; Mijog#lary B.P., “The Lenten Pastoral Letter: a First
Public Declaration of the Hidden Transcripigurnal of humanitiegUniversity of Malawi), Nos.

10/11 (1996-97), pp. 55-68; Msukwa, Lewis A.H.h€TRole of the Churches in Development of Malawi:
the work of the Christian Service Committee of tbleurches of Malawi”Religion in Malawi,Vol. 1
(1987), pp. 22-27.

“Apawo Isabel Phiri, “African Traditional Women aiiitofeminism: The Role of Women at Chisumphi
Cult in Preserving the Environment”, Religion in i, Vol. 6 (1996), pp. 14-19; Apawo Isabel Phiri,
The Chisumphi Cult: The role of Women in preservihg Environment”, in Rosemary Radford Ruether
(ed), Women Healing Earth: Third World Women in Bgy, Feminism and Religion, (London: SCM
Press, 1996) pp. 161-171



Isabel protests against patriarchy in the life e thurch and she calls for a structural
transformation in church’s life in order to createommunity of discipleship of equdls.

In the specific area of the history of religiousmen in the Catholic Church in Malawi, it

has not been meticulously documented. In 197®camdent was published on the 50th
anniversary of the founding of the Congregatiortha Servants of the Blessed Virgin

(SBVM) in Malawi. It outlined their contribution tthe Catholic Church.

In 1987, Bonongwe wrote a 12 paged research papehe Grey Nuns. She gives a
summary of the role of the Grey Nuns in Malawi,tjgatarly in Mchinji®>. Though both

documents are a kind of institutional history arafjibgraphic in nature, a beginning
seems to have been made to incorporate reseatisis iawrea in Malawi into the academic
mainstream. It is undoubtedly true that religiouemen and their apostolates are
perceived by many as a significant group in Malamhéstory. Further research into their

work in health, education and pastoral is certamhght way forward.

In the history of education, Catholic schooling fejigious women like the Grey Nuns
has remained relatively untouched apart from bexhcational studies made by scholars

on missions in gener@lOtherwise there has been little focus on Cathstitooling by

3Apawo Isabel Phiri,, “Womanist/Feminist Challenges Wholeness”, in H.S. Wilson and Nyambura J.
Njoroge (eds.)New Wine: The challenge of the emerging Ecclesietotp Church Renewa(Geneva:
World Alliance of Reformed Churches, 1994) pp. 23-6

“*Mbiri ya Chipani cha Atumiki a Maria Virgo Woyer&925-1975, (Limbe: Montfort Press, 1975).

® Mary. J. BonongweThe establishment and the role of the Sisters afi6hof Ottawa in Malawi

From 1946-1986(Zomba: Chancellor College. (Unpublished). 1987).

® Many scholars have written on the history of ediocain Malawi, which is closely linked to missians
J.L. Pretorius (Junior), “The story of EducationNralawi, 1875-1941", in Gordon W. Smith, Bridglal
Pachai and Roger K. Tangri (edsMalawi Past and PresentBlantyre: Claim, 1971; Roderick J.
Macdonald, “A History of African Education in Nydaad 1875-145", (University of Edinburgh, 1969);
Kelvin N. BandaA Brief History of Education in Malaw{Blantyre: Dzuka, 1982).

3



religious women as teachers. In 1973, Masiku trélceshistory of the Roman Catholic
St. Mary’s School for girls in Zomba from 1939 t874’. Since then, there seem to be
silence on the role of religious females in teaghiBven less attention has been paid to
their schools. However, with the appearance of gemgsues in recent times, especially
in the last decade, it has been a work up calbol kbt what role they (religious women)
have played in uplifting the status of fellow womerthe country. From the arguments
presented, it seems clear that the education figtoMalawi canvasses the educational
system as such with its institutions and schodldalls short of extending it to the
specific area, for instance, of how the Grey Nusdemnale religious teachers, engaged
themselves in the process of educating the gittichNarrowing this historical research to
this has benefit to the society. Its great valuth&society ‘lies in the fact that in limiting
itself to clearly defined, manageable questionsait offer clear and well-substantiated
answers® This permits the in-depth work to be done. Inwief this, the overriding
guestion in this research was: as Catholic femasehers, how did the Grey Nuns

contribute to girl education in Malawi from 1946date?

1.2 General Historical Background of the Grey NunsSisters

The Grey Nuns, who are called so because of thessg are also called the Sisters of
Charity of Ottawa. It is one of the women congreget within the Roman Catholic
Church in Malawi, based in Lilongwe Archdiocesewis founded in Canada on 4th

September, 1854, by Elizabeth Bruyere, who was ialmee of the Sisters of Charity of

B.C. Masiku, The Establishment and Development of St. Mary'®&tH{Zomba: Chancellor College,
1973-74).A History Seminar Paper.

8 Arthur Marwick, “The new nature of history: knowlige, evidence, language”, (Palgrave: Basingstoke,
2001, p. 6.)

4



Montreal® The Sisters of Charity of Montreal were founded Mdgrguerite d'Youville,
born in 1701 and died in 1774.Elizabeth joined the Sisters of Charity of Moatrand
was sent to Bytown, present Ottawa, on missionsgisa the unfortunate and for the
education of the young girls. Driven by her boldnas faith and active hope, she
multiplied her acts of love and charity in respotsehe needs of her time and milieu.
She became involved in school, home and hospital tame for the elderly, orphanage,

and evening courses for mothéfs.

1.3 Mission of the Grey Nuns in the World

The Grey Nuns are guided by God’s “boundless Lawd @ompassion for the poor” in
their missiom:?> One of their commitments is to offer educationgtds especially the
most neglected. They respond to the new challemgt®e field of education of the girl

child in accordance with their charism, which is dift of the Holy Spirit:®

Within few years of its founding, the congregatigrew very fast in Canada and other
regions of the world. Initially, the congregatioreveéloped itself in three main
apostolates: the education of the youth, the serefche poor and the care of the sick.
Committed to the education of the youth, Elizab8&tuyere personally initiated a

boarding school at Cornwall, in Ontario, in 184&eir first school of its kind outside

°Angelo Mitri, Mother Elizabeth Bruyere: Foundress Sisters of @aat Ottawa (Ottawa: Sisters of
Charity at Ottawa, 1983) p. 19.
1(1’Elizabeth A. llesAsk the Grey SisteréCanada: Dundurn Press 1998), pp. 29-30.

Ibid.
2Esttelle Mitchell,The Spiritual portrait of Saint Marguerite D’Youtd! The Rule of the Grey Nuns
(Quebec: Depot Legal-Bibliotheque nationale du @eeth993) p. 132
Angelo Mitri, Mother Elizabeth Bruyere: Foundress Sisters of @paat Ottawa (Ottawa: Sisters of
Charity at Ottawa, 1983) pp. 8-9.



Canada was opened in 1857, in Buffalo, New YorkJBA. In the service of the poor,

the Grey Nuns embarked on visiting them, estaliiggtihe home for the orphans and
accommodating them. For instance, in 1849, the ®eys opened a home for Irish
orphans. In 1857, the Grey Nuns welcomed certainavid Mrs. Joseph-Felix Larocque
as refugees in their community to live out the efdheir life closer to God. In their

effort to care for the sick, their house was turivéd a dispensary in 1850 and later, to
the fully fledged hospital in 1860. This was duehe increasing number of the sick in

the area. Later this hospital became the famousi@tGeneral Hospitaf.

Today, the Grey Nuns are found in 13 countrieshia world, namely; Cameroon,
Lesotho, Malawi, Zambia, Canada, the United StaBazil, Japan, Thailand, Papua
New Guinea, Haiti and South Africa. The Table 1vgfievhere they are found in Africa,

when they established themselves and the typeasttalate they d&®

“1bid, p. 10.
Bbid p. 11.
%les, Ask the Grey Sister29-30.



Table 1: Countries, year of establishment, type of apostelat

COUNTRY YEAR OF TYPE OF APOSTOLATE
ESTABLISHMENT
Boarding primary and secondary schools,
Lesotho 1931 agricultural and industrial schools, gardening,
sewing, clinics and hospitals and pastoral work.
Boarding primary and secondary schools,
Malawi 1946 formation of major seminarians, pastoral and
hospital care, taking care of orphans.
Primary school, boarding secondary school,
Zambia 1961 taking care of orphans, and health centre.
Youth ministry, formation of catechists,
Cameroon 1996 formation and promotion of women, soc
pastoral care, hospital pastoral care, prison
visitation.
South Health and pastoral work.
Africa 2000

Source: Adapted fromiles, 1998, Ask the Grey Sisters. Reprinted wittnpssion

In summary, the Grey Nuns have been involved im foain types of apostolates in the

world, namely; schools, hospitals, orphan care pastoral care. They have remained

true and committed to their charism through youthistry even in Malawi.



1.4 The Grey Nuns in Malawi

They came to Malawi in 1946 at the invitation osBop Oscar Julien, a White Father
and the then Bishop of Nyasa Vicariate, and nowrglwe Archdiocese of Malawi and

Chipata Diocese of Zambia. The invitation was eaéehin 1944, but because World
War Il was still on, the Sisters did not come imiaégly!” When the war was over, they
first established themselves in Mchinji at Guillemel946, in what was formally known

as Fort Manning. In 1949 they moved to Ludzi Pari$h.ater, they established

themselves at Kachebere in 1958. They crossed dhdebto Chipata in Zambia in

1961 In 1992, they opened a new community at Mkandeyemting their presence in

Mchiniji.

It is worth noting that at Guilleme, Bishop Juliiad the Teresian Sisters, a local
women’s congregation, working in the school estdtdd temporarily, before he had
invited the Grey Nuns. The Grey Nuns actually tasler from the Teresian Sistéfs.

The four pioneer sisters who started their differapostolates were: Sisters Jacob,
Joseph, Felicia and Theresa. Sister Joseph wakirigain the school; Sister Jacob
worked in the dispensary and maternity; Sistercigelvas doing some pastoral work in
the villages and Sister Theresa did not stay leniylalawi because of frequent attacks

from malaria. She was transferred to Lesotho wheree was less malarfa.

" Report by Sister Adelaida Jer@he History of the Sisters of Charity of OttawaMalawi from 1946 to
2011:11th August, 2011.
18 udzi is a Chichewa name originating from Englisipression: Our Lady of Lourdes Parish. Lourdes is
place in France where Mary the Mother of Jesusaggeto some young people.
19M. J. BonongweThe establishment and the role of the Sisters afiGhof Ottawa in Malawi
From 1946-1986(Zomba: Chancellor College. (Unpublished). 1987).
ijAdelaida JereThe History of the Sisters of Charity of OttawaMalawi from 1946 to 2011.
Ibid.



The Grey Nuns have mainly been involved in thrgeesy of apostolate or work in
Malawi: education, hospitals and pastoral. Thigaesh is interested in education aspect
of the Grey Nuns. They run girls’ primary schootsGilleme and Ludzi, a secondary
school at Ludzi. They are also present in a co-giilutal government community day
secondary school at Kholoni, near Kachel38i@espite these endeavours, very little has
been documented on their contribution towards wormmee girl education in Malawi.
Table 2 contains some details of Grey Nuns’ invateat in education in Malavi?

Table 2: Educational Activities

Name of| Year Nature of the | Headship Deputy Boarding
the school | established| school Headship | Mistress
Guilleme 1946 Boarding Lay Person | Lay person| Grey nun
Girls Primary
Primary
Ludzi Girls| 1949 Boarding Grey Nun Lay Person| Grey nun
Primary Primary school
Ludzi Girls| 1949 Boarding Grey nun Lay person| Lay persan
Secondary secondary

school

Source: Adapted from Sister Adelaide Jere’s notes on Thstddy of the Sisters of
Charity of Ottawa in Malawi from 1946 to 2011. fReated with permission.

22 Mary J. BonongweThe establishment and the role of the Sisters afiGhof Ottawa inMalawi
From 1946-1986(Zomba: Chancellor College. (Unpublished). 19&8port by Sister Adelaide Jere.
The History of the Sisters of Charity of OttawaMalawi from 1946 to 20111th August, 2011.
BInterview with Sister Adelaide Jere, Mother Supedbthe Province of Malawi and Zambia,

29th June, 2014.



The school establishment at Guilleme has beeniftsr @nly since 1946. The first Grey
Nun to teach in the school was Sister Joseph wdmtest with 300 pupilé? The school
was originally known as Holy Cross (See figure 0j the name changed to Guilleme
Girls Primary School because in 1960s typical Cathames were not accepted by Dr.
Banda’s governmert. There was a conflict between the Catholic Churuh Br. Banda.

It was triggered by the Church’s mistrust of Dr.nBa and his Malawi Congress Party
soon after independence. The Church encourageftimation of Christian Democratic

Party led by Mr. Chester Katsonga, a Catholic. Bnisnot go well with Mr. Banda.

Figure 1. Holy Cross Boarding School (Guilleme)

Source: The researcher’s photographs. Reprinted with peiams

Barely three years after opening Guilleme, was L&dinary School opened in 1949. It

was called St. Francis Primary school and was &tin [girls and boys. In 1960s the name

24pdelaide JereThe History of the Sisters of Charity of Ottawavialawi from 1946 to 2011.
ZInterview with one of the sisters, with a lot ofpexience in education of girls.
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was changed to Ludzi because of politics. It ischosl where Archbishop Tarcisius
Ziyaye got his primary educaticf. The story of Ludzi Girls Secondary School is
different. Though it also started in 1949, it deysd from the sisters’ apostolate of
taking care of girls and women. The women and gidse taught cooking and sewing.
The group was called “Chibanja” which literally nea‘family”.?” The sisters thought of
offering some kind of education which eventuallysw@eveloped into a fully fledged

secondary school.

The community at Kachebere Major Seminary was éstedal in 1958 with the original
apostolate of working in the seminarians’ dispeyskitchen and laundry. Today, the
sisters have taken advantage of their presencadtdbere Major Seminary to reach out
to the community secondary school next-door cadfledloni Community Day Secondary
School. Some sisters teach in the school althouigha government run schdSITheir

presence in this school has to be recognised girg@ithin youth apostolate.

In this study, the researcher will use several $eim relation to the Grey Nun’s
contribution towards girl education in Malawi. Ttegms are:
Girl education: is used to refer to the keeping of girls in botimary and
secondary schools by the Grey Nuns.
Nuns or Sisters: These words will be used interchangeably to mean a

group of consecrated women who devote themselvearious religious

“Interview with one of the sisters.

%" Report by Sister Adelaide Jefhe History of the Sisters of Charity of OttawaVialawi from 1946 to
201111th August, 2011.

“bid.
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orders or congregations to the life devoted to Godthe service of the
community. It can be traced from the time of thept@o Church and
monasteries in the early Churéh.

Grey Nuns: This will be used instead of Sisters of CharityOafawa.
Charism: This is the gift that the founders of religiouslers receive from
God through the Holy Spirit. It is meant to be gthwith the community.
Like the case of the Grey Nuns, their charism om@assion is being
shared with the community to change the situatibmgids by offering
them educatior’

Feminist: This is an individual or group of people who arelicals,
“believing that women will never achieve recogmitiand freedom unless
they stage confrontation with met.” They think that men are the ones
behind the woman’s position today as they have deett and suppressed
them.

Sexism: This is gender discrimination or prejudice basadoe’s sex or
gender. It is also known as chauvini¥m.

Founder/Foundress: In church matters, the founder is the person who
received the gift of the Holy Spirit charism torstdne congregation. The

female person is callddundress

pope John Paul IThe consecrated life: Post-synodal apostolic exdtam. (Nairobi: Paulines
Publications, 1996), 10.

%0 |bid.

31 uetta Reimer. A Christian Response to the Worrlghsration Movement. IDirection Journal, April
1974.Vol.3 No. 1.p. 167.

%2Free Merriam-Webster Dictionaryerriam-Webster.com. August 31, 2012.Retrieved tih 2
December, 2014.
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1.5 Justification of the Study

The motivation of the proposed study initially a¥ofom the researcher’s informal
contacts and conversation with some parents, tea@ms students with whom he was
familiar at Guilleme. During these conversationspsin of them indicated their

appreciation of the Grey Nun’s dedication in edungathe girls. This was observed to be
anecdotal evidence as very little is known as @@ney Nun’s contribution towards girl

education in Malawi. As such documented informationthe Grey Nun’s contribution

towards girl education was necessary.

Globally, in 2005 development report showed thatrehwere still 31 million girls who
were out of school and another 58 million girls pnmary schools whose right to
education was threatened by different factors ldek of fees, distance to and from
school, low image held by parents and guardiansduncating a girl, discrimination in
class and many moréThe report observed that there has been systematiasion of
girls from school, in countries like Pakistan, whibas translated into less educated
labour force, inefficient labour distribution; henaetarding the world developméfit.
With these alarming figures, the Grey Nuns’ worknsrth being considered as to how

they have contributed to the reduction of the dyaof the problem.

Contextually, the girl’s situation has not beerfatént from the world situation. In 2005
studies have shown that there are many girls whol @t the primary school in Malawi

but the number decreases at the secondary schowbrding to World Bank report, it is

33 Louise Tickle, “The silent emergencyThe International Developmenssue No. 20, 2005, 32.
34, .
Ibid.
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purported that only 27 % of the entire girls erabthe secondary schoBIOf these, only
13 % report at the secondary school and a fraafoh3 % actually finish form foui®
Those who manage to pass Malawi School CertificaiteExaminations (MSCE)
nationally make 5% only. This situation is translated into poor represéomanf women

in many fields. For instance, the recent tripartiections that Malawi had on 20th May,
2014, has voted into parliament 30 women only dua ¢otal 191 seats. According to
Seodi White, a renowned women’s activist, thisesagression since the percentage is
lower than the previous parliament which stood 284® Furthermore, some women
activists like Dr. Ngeyi Kanyongolo, a lecturerGitancellor College’s Law Department,
bemoans few representation of women in the newnealuif Professor Peter Mutharika.
There are only 3 women in cabinet of twenty, repnédsag a meagre 15%, down from
28% in the previous Dr. Joyce Banda's cabifiethe 50-50 campaign advocated by
activists is facing a huge challenge here. Thisaradg be achieved if a lot is invested in

girl education.

According to Age Africa, an American based orgatmisa working for the advancement
of girls education in Africa, there are a numbefauftors that impedes a girl from getting
education in Malawi. Some of the notable factorslude: institutionalised gender
violence in the home and at school due to someurallpractices and beliefs, post
secondary opportunity knowledge gaps, lack of keolgk and resources on sex

education and reproductive health which leads twamted pregnancies, lack of female

*World Bank: world databank. http://web.worldbankg,aretrieved on 10th January, 2014.
BMalawi Ministry of Education Science and TechnoloBgucation Statistics 2010.
3"Education Statistics 2010.

#3eo0di White, “Law and Women"Weekend NatiorSaturday, June 7, 2014, 12.

%9The Nation, Wednesday, 25th June, 2014, 2
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role models, inability to pay fees due to abjeatgyty, long school commuting distances,

and lack of quality educatidll. The factors are well illustrated in Figure 2.

Lack of knowledge and resources on
sex education and reproductive health

Institutionalised gender violence
in the home and at school

,/ g \\\ Post secondary
i ./ opportunity knowledge
Lack of female role mode | GIRL

Long school commuting
distances

Eoor guality of educatic

Inability to pay fees ’
because of pover

Cultural factors and beliefs ’

Figure 2: Diagram showing the factors affecting girl educatian Malawi
Source: Adapted from Age Africa, http://ageafrica.org/abiaiity-girls-education/, 2012,

retrieved on 24 May, 2014. Reprinted with permission.

Other players in girl education have faulted thiéddchge in Malawi which stood at 16 as
of 2013. They argued that the abuses against ehildspecially girls would continue if
the age remained at 6. This was contrary to the definition of the chiig the United
Nations which stands at £8Although the age has changed to 18 in 2014, tiid afje
at 16 aggravated the problem of child marriageshich children who were considered

mature got married before the age of 18. The gitse deprived of their right to

““Age Africahttp://ageafrica.org/about/why-girls-educatiqnd12). Accessed on 24th May,
2014.
“I This age changed to 18 in 2014 after passing #reiage Bill in parliament.
“2 Boniface Phiri, “Should Malawi have a definitivgeafor child”, Weekend NatigrSaturday, June 7,
2014, p.4.
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educatior® The girl would be considered mature for marriggeshe was not. Despite
the gloomy picture depicted here, there seem ta loght at the end of the tunnel. Some
remarkable progress in gender equality in educdtas been observed too since 1999.
Globally, in 1999, around 106 million children wewat of primary school. Almost 61
million (58%) were girls compared to 45 million @2 boys. In 2009, around 35 million

girls were still out of school compared to 31 noifliboys®*

In Sub-Saharan Africa, where Malawi is, almost 56P4he world’s out of school girls
are found here. However, the number of out-of-stigots has decreased more slowly,
from 25 million in 1999 to 17 million in 2008. Thgrls’ enrolment in primary schools
has also been seen to increase more than boys s¢tbndary school level. More young
people are enrolled at primary, secondary andatgriievels than it was two decades

ago’

It can therefore be argued that there is needvesitgate more on the contribution of the
Grey Nuns towards girl child education in Malawithsir work has gone unnoticed. This
will be aimed at closing the gap of knowledge tsahere so that the society appreciates

and recognises the work the Grey Nuns are doitigegimame of the Church.

“Weekend Natigrdune 14, 2014, p.8.

*“World Bank.“The Gender Gap and Education aroundileeld”, EdStats newslette(Washington, DC:
World Bank.http://documents.worldbank.org/curata2811/08/14944826/edstats-newsletter, 2011).
Retrieved on 14th March, 2014.

“°See EdStats Newsletter, August, 2011.
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1.6 Statement of the Research Problem

Volumes of texts about organisations and individuadivocating for girl education in
Malawi are readily available in the libraries. @ifént individuals and organisations have
meticulously highlighted problems of child labohigh rate of school drop-outs and girls
being ambushed to and from school, among otherssiMl from those texts are how the
Grey Nuns have contributed to the alleviation adséh problems, in the light of their
charism, in the boarding schools they run. For @iy years, the Grey Nuns have been
silently working for the same values that the gamt this field pursue, providing
revolutionary opportunities to women and girls. §hias very often gone unnoticed as

they have remained relatively unknown.

The purpose of the study is to investigate therdaution of the Grey Nuns of Lilongwe
Archdiocese towards offering education to the dmild in Malawi, following their
charism of love and compassion. The hope is tlesthdy will contribute to the general
understanding and appreciation of the work donehey Grey Nuns in uplifting girl

education in the boarding schools they run, in otde@chieve gender balance.

1.7 Critical Research Question

The study will be guided by the following criticaésearch question: What is the
contribution of the Grey Nuns to the girl-child edtion in Malawi, within their charism
of compassion? To investigate this question deeftlg, research will employ the

following sub-questions:
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1. Why do Gray Nuns promote girl education in Malawi?

2. What have been the methods used by the Grey Nupsomoting girl

education in Malawi?

3. How the participants perceive the contributiongref Grey Nuns to the

promotion of girl child education in Malawi?

4. What have been the limiting factors to Grey Nurf§ores of promoting

girl education in Malawi?

1.8 Theoretical Framework

In order to put research questions in perspectivieoretical framework is required to
investigate the contribution of the Grey Nuns ta¥sagirl education in Malawi. To
establish a vantage point, a set of lenses istselea logical framework to clarify and
sharpen the focus of the study. In this study &ben theology theory has been selected
to explain the contribution of the Grey Nuns towsaglrl education in Malawi. This
explication of a theoretical framework will providiecus to subsequent steps in planning
and constructing the inquifj.It will also provide a basis for including or emding

literature based on its relevance to it.

Liberation theology theory originated from Latin Anica and was coined by a Peruvian
priest Gustavo Gutierrez. He wrote a book entifletheology of Liberatiom 1971. His
contemporaries included Leonardo Boff of Braziln Xobrino of El Salvador, and Juan

Luis of Uruguay. It arose as the political movemenChristian Theology, interpreting

“*Michael Q. PattonQualitative research & evaluation metho@sd ed.). (Thousand
Oaks, CA: Sage Publications, 2002) 53.
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Jesus Christ’'s teachings as the basis for libergb@ople from the unjust economic,
political, or social conditions. It promoted Chueshas centres for the defence of human
rights, preserving ideals of democracy in the teéttepression and authoritarian rule. Its
intent is to emancipate the individuals and graapsn egalitarian capitalistic society. Its
methodology is seeing theology from the point @wiof the poor and the oppressed by

considering them as the privileged channel of the'&grace’’

Liberation theology theory has been selected falyaical and interpretation purposes.
The researcher will assume that the Grey Nuns wimobioth primary and secondary
schools in Malawi serve as liberators in their moissof Girl education. They fight for
social justice and work for the emancipation of g child. It seems the Grey Nuns
have provided the venue for the change since 1®Hh6én they arrived in Malawi. The
researcher will also assume that all who have aoted with the Grey Nuns are creative
and compassionate, able to liberate the girls fioenpowers that oppress them as false
consciousness. In the end the findings will helpetdress the inequality and promote the
girl education in a democratic society like Mal&ds shown in the continuum in

Figure 3:

*”Ron Rhodes, Christian Revolution in Latin America: The ChangiRgce of Liberation Theologyin
Christian  Research Journal(Winter 1991) 8. http://home.earthlink.net/~ramalles/Liberation.html
retrieved on 30th August, 2014; Daniel H. LevindyeTfuture of Liberation Theology appearedTihe
Journal of International Institute, (Michigan Pustiing.VVolume 2, Issue 2, winter, 1995).

“8 | ouis Cohen, Lawrence Manion and Keith Morrisdethods in education: third editiofCanada:
Routledge.2008), 28.
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CONTINUIUM OF GIRL EDUCATION

Boy favoured education ¢ Girl favoured educatic

>
Un-resolved barriers to Girl's Area ofdifation forGirls (more
Education (less female opportunities) girl/'woman opportunities)
Fewer interventions at More interventions at national,
national, local and local and community levels

Figure 3: Continuum of Girl Education
Source: Adapted from UNDP: Gender and Human DevelopmeMafawi: 2010.

Reprinted with permission.

1.9 Significance of the study

The study will be significant in many ways. Firgtwill enrich the policy makers in the

Ministry of Education, especially those concernethwecondary and primary education,
with the emphasis on the ways of promoting girl&cleducation in religious institutions.

Secondly, the findings will reveal to the admirastrs, the best way to promote girl child
education and evaluate the effectiveness of theedurcation in institutions they set up in
their schools. Thirdly, the best way to effectivg@isomote girl education together with
the learners and teachers will be revealed to dthers and institutions who manage
girls’ schools. Lastly, the Catholic Church will h@ovided with the basis for the

assessment of the work done by the girl educatiomgting institutions they put in place

especially by nuns.
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1.10 The Role of the Researcher

A research that has a qualitative aspect requiresearcher to be an active participant.
The researcher acted as an interviewer in datarggome He was also involved with the

participants who entailed him to note the biasedues, feelings and interests of the
participants. He was able to analyse the data HhimBge researcher also took a role in

applying ethical issues from time to tirte.

1.11 The Outline of Chapters

The following is the layout of the study:

Chapter 1: Introduction to the study

The Chapter serves as an introduction to the safidpecific cohort of women called the
Grey Nuns of the Catholic Church, who have senstha contributors to girl education
in Malawi.

Chapter 2: Literature Review

In this Chapter the researcher will present a wevid literature pertaining to girl
education in the Catholic Church by women institute historical factors contributing to
the Church’s involvement in girl education.

Chapter 3: Research Methodology

In this chapter, a description of the researchgieasnd methodology for a disciplined
inquiry, ethical issues related to the research Bmétations of the study will be

discussed.

“Kobus Maree, (edBHirst steps in researctfPretoria: Van Schaik, 2007), 42.
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Chapter 4: Presentation and Discussions of the Research Finghn

Chapter Four will provide an in-depth interpretatiand analysis of participants’
responses to interview questions: the findings.

Chapter 5: Conclusion, Implications and Recommendations

The Chapter will discuss conclusions, implication§ this research study and

recommendations for future studies.

1.12 Chapter Conclusion

The Grey Nuns have been revolutionary in their agp to girl education, when she is
expected to remain at home, get married and haildreh. Failure to include their
contributions in our libraries by knowing what thég and how they do it, would mean
great disservice to the history of girl child ediima in Malawi. Furthermore, lived
experiences of these sisters and all those involwedld serve as a classroom for other
stakeholders in girl education. Although this cleasterves as an introduction to specific
group of women in the Catholic Church in Malawi ahxed in girl education, Chapter

two will review the publications in line with theilsject under study.
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CHAPTER 2

LITERATURE REVIEW

2.1 Introduction

This chapter focuses on the publications in linthwhe girl education in Malawi. Due to

the limited number of published works in Malawiamntext, the research depended on
broader texts from the internet and the Church. féwew also has included articles
from newspapers, magazines and journals. For tke e& logical flow, it has been

presented in a number of sections.

When asked how much superior, educated men wdfese uneducated, the legendary
Greek philosopher Aristotle, answered, “as muchthes living are to the dead.” In
agreement with Aristotle’s thought, William Elle@hanning, a U.S. clergyman and
writer, also asserted that ‘man is to be educagedise he is a man and not because he is
to make shoes, nails and pin¥These remarks of learned men of history undemin t
fact that education is an inalienable right of gvbuman being; even as far back as
Aristotle’s era and even before. Aristotle beliettest without education man is the same
as dead. It is not surprising to see that, throughestory, governments, religious bodies

and individuals have been investing in educatitoyve all, in girl and woman education.

50Daily Graphic,lts Human Rights Abuse to Dismiss Pregnant GidsffiSchools
(2007, August 08). pp.8
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In order to understand the contributions of the yGns towards girl education in
Malawi, the phenomenon will be traced in relatiorsome historical events: women and
girl education in history, Nuns involvement in gahd women education and Catholic
Education. The literature deals with the benefds ihvesting in girl education and
challenges faced by a girl in her education tooe Trey Nuns founded schools in
Malawi to educate girls who, culturally are expecte stay in the home, rearing children

and providing for their families:

2.2 Philosophy and Girl Child or Woman Education

According to Liz Stanley, “philosophy seems to lmenthated by the idea of genderless,
disembodied reason >*Philosophy has nothing to do with gender. Womemst® have
been excluded from the philosophy which tries te fee universal truths. Perhaps
because of the conceptualisation dominated by igienand women education is rarely
touched in philosophy. However, philosophy is giweercredit for developing critical
scepticism because it teaches that no “truths”fiaed and no appearances are certain.
This empowers partners in girl education like threyG\uns to challenge the conceptions
of reason. For example, that the girl child shduédat home and get married; that it is
better to educate a boy than a girl because sheetimarried. Philosophy opens up the
way to come up with balanced arguments either fagainst girl and woman education

so that they become truly liberated.

®L Carl Coburn, & Martha SmithSpirited lives: How nuns shaped Catholic cultured akmerican life,
1836-1920(Chapel Hill, NC: The University of North Carolifress, 1999), 91.

*2 iz Stanley,Knowing feminism: on academic boarders, territoresl tribes, (London: Sage
Publications 1997) p. 24
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2.3 The Benefits of Educating a Girl Child

Before looking at the general history of the ediacabf women and girls, it would be of
great importance to look at reasons for investimgirl and women education. These
benefits are the same whether the girl educatiobyishe church or otherwise. What
differs is the approach. Investing in girl educatias had significant impact on women’s
participation in all development spheres such asiakopolitical and economical.
“Education strengthens women'’s self-reliance; dmpotes access to both institutions of

53

governance and to factors of production in the dgeed economies.’” like Malawi,

where 75 % of women are involved in food production

An old Spanish proverb had it that to educate a man to educate one person, to
educate a woman was to educate a nation. There douabt that this proverb is as
powerful today as it was then. One of the gredierefits of educating a girl child is that
she tends to marry later which results into womawirtg fewer children. She is also in a
position to better care for herself and her chiddas she is able to feed them and take
them to the hospital when they are sitkFor instance, most women consider education
as a catalyst for their work-based self-sufficietttgt contributes to the improvement of
their lives and the lives of their children. It pelthem to be role models as mothers. It
also helps them to be role models to their childaenthey become more autonomous

from their husbands. Studies have shown that @mldvork harder in school as a result

>3 UNDP: Gender and Human Development in Malag@10, p.25
*Ibid p. 25.
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of their mother’s achievements in school. Women \ah® educated are likely to teach
and model their values and behaviours that they agquld benefit their childret.

In summary, investing in girl education has théol@ing benefits, presented in

Figure 4.
Educated Girl
ﬁ Marrieslater g
I Provides
f better care
Has fewer Seeks medical attention sooner for herge and
children b nutrition
| for herself

and her

Higher probability for survival for herselfg hild
and her childre children

Better learning/education for her childrep.

4

Improved opportunities for employment
and income earnit
ll
Increased economic productivity

\\/
Informed citizen-skilful decision maker-
selfconfident individue

=

Figure 4: Showing the benefits of educating a girl chift
Source: UNDP: Gender and Human Development in Malawi, 2@R&printed with

permission.

*Andrew London, Ellen Scott, Kathryn Edin and Vickitder. Welfare reform, work family tradeoffs, and
child well being.Family RelationsNo0.53, p.148-157.
%% Adapted from UNDP:Gender and Human Development in Mala@:10, p.25.
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These benefits have been paramount to anybody whengaged in girl education
throughout history. Women and girls, who have gtmeugh the hands of the Grey
Nuns, may have enjoyed these benefits. The neiibeeitempts to look at the literature

on historical background to the education of thieajidd women and related issues.

2.4 Education of Women and Girls in History

The volumes of information on women and girl ediscatn magazines, advertisements,
television and radio talk shows, radio programmed many more, may push one to
think that the issue of women and girl educatioa B1st Century innovation. It seems
the issue is addressed with great urgency and pbloywever, the education of girls and
women goes back to antiquity and it has significeewish and Greco-Latin roots. It has

been at the roots of Christian tradition too.

As Tkacz notes, one of the earliest educated wontem the Old Testament mentions
is Susanna in the book of DantéHer parents took the responsibility of instructimey

according to the Laws of Moses because these pange just (Dan.13,3). Her parents,
both father and mother, had a responsibility of imgsure that Susanna is well educated.
This speaks volumes about her later words and rectioat she was really an educated

woman in Jewish Law and Scripture. She was a healdgian.

*’Catherine Brown Tkacis the education of women the modern idea?
http://www.catholic.com/magazine/articles/is-theseation-of-women-a-modern-idea, retrievat 16"
January, 2014.
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Tkacz further observes that even the New Testarhadtits own women who were
educated. She argues that the most prominent wamgeMartha and Mary, the Mother
of Jesus. Martha’s profession of faith at Bethaafter the raising of Martha’s brother,
Lazarus, to life, reveals how she managed to iraratp faith and reason. She showed
that she was knowledgeable. She confessed that TYed, | believe that you are the
Christ, the Son of the living God who has come itite world" (John 11:27). Martha
uses the word ‘I believe’ which in Greek igigteug which means “I have come to
know”. The word is the origin of the word “epistelogy.” She was an educated

woman>?

Mary, the Mother of Jesus, was another educatedamo®he manifested her knowledge
of the scriptures in her Magnificat. According t&atz, for 2000 years the Christians
have accredited Mary as the author of the Magrifigghether this is true or not, her
recitation of these scriptures shows her unquestienand well formed intellect on the

scriptures. She was an authority in Jewish lawSariptures’’

The teachings of the Church Fathers and Early @dmisy on the appreciation of well

educated women in the Church cannot be overem@tasibe Church Fathers are prized
for their relentless encouragement of parents twate, not only their sons, but girls too.
They based their teachings on Susanna in the Gdtament. St. Jerome, for instance,
took an advantage of the development of monastaridsmonastic schools to become a

spiritual and intellectual mentor to some noble wonin Rome. It was St. Jerome too

bid.
%9 |bid.
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who is associated with the founding of the firstidie monastery in Bethlehem, which

today may be called “Coeducation schdd!".

This progression of broad women and girl educatioough history sheds light on the
fact that girl and women education has not beerpteeoccupation of the 20th and 21st
centuries only. It has been there for centuriess shown in the next section, girl
education is related to how Catholicism affectednea religious in history. It has not

always been easy.

2.5 Catholicism and Sisters’ involvement in Educatin

Despite the rosy picture painted in the previougige about women education, women
seem to be invisible in history. As noted by Weawbeir invisibility has not been
accidental® The landscape of history, as of every disciplihas been shaped and
defined by men, at the exclusion of women. Cathblims who founded schools and
hospitals are missing from history books, just like Grey Nuns are missing from the
history books of Malawi. This has been partly btited to the patriarchy of the Church

and their stories rich in cultural traditions aet o be told.

During the medieval times, women were considerdeérior to men, incapable of
Christian ministry. There were hot debates as tethdr or not women had solfs.

Prominent Greek philosophers and scientists likppHicrates and Aristotle regarded

Olpid

1 Mary WeaverNew Catholic women: A contemporary challenge tditianal

religious authority (San Francisco, CA: Harper & Row Publishers, 1982)

®?Ruth Tucker and Walter Liefelaughters of the ChurctGfand Rapids, MI: Zondervan Publishing
House. 1987) 134.
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womanhood as deformity, weakness and inferiorithie Tgreatest personality whose
clarity and strength of mind harnessed this viewg 8a Augustine (354-430), the Bishop
of Hippo, in North Africa® His thinking, which was rooted in Hellenistic fasiophy,

was incorporated into the realm of theology. Witle backing of the Holy Scriptures
account of creation of Genesis, woman was congidasenot made in the image of God.
They were not even accepted to receive the Holy @onion with their bare hands.
During their menstrual cycle they were not allowegbartake in the Holy Communion or

the Eucharist since they were considered undiéan.

During middle ages, from 11th to 15th century, wanaeere still largely seen as inferior
to men. They were victimised in many different wédike sexual harassment and were
obliged to endure both verbal and physical abus&as during this period that saw the
rising and the decline of the papacy, reformatiod eounter-reformatioff. Despite this
situation many women entered the convents whene et strict rules and regulations,
again influenced by the patriarchal structures.yThkadured this situation up to the
Catholic Reformation in the 16th Century when wonsemght a life of service to the
poor and the oppressed, as an alternative to daitestf cloistered life. However, this

did not go well with the Church authorities who weththem to remain cloisteréd.

83 Mastone MbeweThe Muted Voice of Women in the Chui@kpartment of Theology and Religious
Studies, Chancellor College, University Malawi, 20@Unpublished).

®Ruth Tucker and Walter Liefeld, 134.

John B. NossMan'’s Religions, 6th Editior(New York: Macmillan Publishing Co., Inc. 1980)3}868.
Karen M. ScolforoThe Leadership of Catholic Sisters Who Have Semge@ollege Presidents : The
Impact of Gender and Religion on Leadership Effic§2012).UNF Theses and Dissertatiorzaper 397.
(Doctoral Theses.)
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During the same middle ages, there arose in Eutmenovement toward individualism,
freedom and reform. It was during this time thassical learning was revived in what
was known as the great Renaissance which challetihgegupernatural by stressing the
innate strength of human reason over divine reielatEventually, it bore Protestant
Reformation which was geared at defining religidife. °’ The Catholic Church
responded to Protestant Reformation by callinghtear own reformation called Catholic
Reformation, but termed Counter Reformation by €sw@int$® The Council of Trent,
(1545-1563) was specially designed for this. Amatler things, it redefined some

medieval Catholic doctrines which affected women.

In 1959, Pope John XXIlII summoned the Second Vati€ouncil to continue the
reformation which started in the Council of Trefhis council sought to adjust to the
20th Century world and the promotion of Christiamityr®® One thing we can give it
credit for, in relation to religious women, is thihe Vatican Council Il opened up many
opportunities for women, both lay and religiousatork for the Church. The Grey Nuns

must have benefited from this council.

It was against this background, in the light of 8exond Vatican Council, that Pope John
Paul Il wrote an apostolic exhortation on consectdife in which all Institutes of

Consecrated Life are:

®“John B. NossMan'’s Religions, 469.
*bid, 478.
% bid,
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invited courageously to propose anew the enteryisiitiative, creativity
and holiness of their founders and foundressesspanse to the signs of
the times emerging in today’'s world.... it is alsocall to pursue
competence in personal work and to develop a dyndiakelity to their
mission, adapting forms, if need be, to new siaraiand different needs,
in complete openness to God’s inspiration and te ®@hurch’s
discernment?

The congregations like the Grey Nuns have benefitddt from this council, as they
work for the promotion of girl and woman educationMalawi and other countries
where they are found, in the footsteps of theinfiress. The next section shades light on

gender, nuns and education.

2.6 Gender, Nuns and Girl child or Woman Education

In Catholic circles, the word “gender” is not keyunderstanding and analysing women’s
contributions in the church and in larger sociétpwever, a closer look at their ways,
one would no doubt see them having “negotiated tioées within the gendered powered
dynamics of ... religious traditiond”The research done in America identified four
unique characteristics of sisterhoods there: ethntt class diversity, lifelong education
and work, perpetual vows and distinctive environtmnand tradition. According to
Coburn and Smith, these “created unprecedented lédepawer base that enabled
independent activity, limited patriarchal interfece and control and significantly shaped
American Catholic culture and public lifé?” Of particular interest here is their vowed
life and lifelong education and work. As Coburn &miith asserts “the sisters’ vow of

holy obedience to their female superior providedudfer to patriarchal authority,

“Pope John Paul IThe consecrated life: Post-synodal apostolic exdtamn, no. 37.
"Coburn and Smith, 1999, p.6.
"bid, p.8.
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permitting them to resist pressure from male céengho utilised gender and hierarchal
privileges to manipulate the sisterfs.In addition, their celibate life and living to ser
the poor “created strong, disciplined, selflessaaigations..”. Karen concludes that the

convent “provided an alternative to marriage andhedood.**

This is true to the Sisters in Africa today. Theavé acted as role models to girls and
young women. Many sisters have pursued their aomstilike excelling in studies,
running great projects, which have defied the gestireotypes in the communities they
live. Some of them have become very good manadesshmols or hospitals they run.
There is no doubt that the sisters’ religious vimratranscends gender roles considered
normative in many communities, as the vowed lifeythve is above all the gift of the
Holy Spirit, which is meant to make visible the wels of God in the frail humanity of
those who are calle@.This transcendence exposes the weaknesses ofi§esoiutions

to woman girl child education as discussed in #e section.

2.7 Inadequacy of the “Feminist Solution” to Girl dhild or Woman Education

From mid-sixties in the USA, there arose feminissrma know it today because of the
Civil rights movements. There was the massive urolae to the decline of Christian
values’ influence in people’s lives. Instead theras a rise of humanist influence in
which new generation was trying to find its own wess, rather than accepting the

traditional ones. Remarkable to this period isNtaslovian Doctrine of Self-actualisation

3Coburn and Smith, p.9, quoted in Karen M. Scolforo.
"“Karen M. Scolforo.
Pope John Paul IThe consecrated life: Post-synodal apostolic exdtamn, no. 20.
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associated with the theory of growth through gieation’®. Maslow led millions of
people into a desert of “self-fulfilment” which doadicted the Christian ethic of self-
transcending love of self-renunciation like the pnenounced by nuns and their founders

and foundresses.

Today, in Malawi, like in other countries, theree atill many people and organisations
which champion girl education following feminist tpa Not everybody who cries

“feminist liberation” is a true friend of women agitl education. They could be less a
friend for married couples, of families and othemrhuman beings who will make up the
Malawians of tomorrow. In general, the outspokemifests have been seen to be
unrepresentative of women. They have been presgribdioctors to an exaggerated
imaginably disease. They seem not to have anytinr@gpmmon with the women they
claim to serve. To say that professional confergguirg feminists and Non-

governmental organisation founders’ feminists aiegudarly elite group is not to

overlook at their good faith in any way. This imply to state a fact which may raise
other important questions about their empathic adntith the grass roots and their
effectiveness as agents of local social transfaomatlt is a known secret that some of
them have just been complying with the ideologidaws of those who pay the bills
rather than with indigenous people and the podr’gvany of them have pretended to
monopolise the compassion for women and promotereeption of non-feminists as

intellectually and morally dwarf.

® Leonard Geller, The failure of self-actualisattbeory: A critique of Carl Rodgers and Abraham
Maslow. InJournal of Humanistic Psychologi¢.22, Spring 2, 1982.)pp.56-73.
"Billy Kaunda, in a song\na Amasiye.
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The argument here is that there must be clearndigin between women’s rights
movement and feminism. The former is a basic hurigints movement which fights for
equal treatment for women just like there are meigbts movement for basic human
rights which fights for equal treatment of men. Téer, whose proponents are feminists,
is an extremist offshoot of women’s rights movemémit, rather than fighting for
women’s rights, it just attacks men’s human riglitsl everyone else’s, too guided by

misinformatiori® and sexisni®

The point here is that the best friends of wometh giris to uplift their standards should
be people like the Grey Nuns, who are ready t@¥olihe programme of Christ. Perhaps
that is what Luetta Reimer means when she says clilarch should take the initiative in
teaching children healthy attitudes towards theimosex and towards the othéf”
Young people like girls, must be assured that the satisfaction will come as a result of
discerning and following God'’s plan for their livé'sather than in yielding to society’s
pressures and patterns for succéssThose who promote women and girl education
should be able to convince young people of spiritesponsibility to become all that God
wants them to be by being exemplary. With this imdn then it becomes easy to
differentiate between those who work for girls ammmen education and those who work

on girl and women education.

8L uetta Reimer. IDirection Journal, April 1974.Vol.3 No. 1. Pp. 169
9 Allan J. Barron. The death of Eve: Women libenatitisintegration. (Bullsbrook WA: Australia
VERITAS,1986) pp.3-4.
:‘;Luetta Reimer. Iirection Journal, April 1974.Vol.3 No. 1. Pp. 169
Ibid.
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2.8 Nuns Working for Girl Education Today

Nuns have been considered as a power to reckoniwidducation since the time of
Coptic Church and monasteries in the early Chukébnasteries were institutions in
which men and women, who dedicated their liveh&odervice of God, voluntarily gave
up their life and belongings to serve God throughigious principles lived? As a
concept, Nuns means a category of women popularthwk as sisters who devote
themselves in various religious orders to the jacof a life of perfection built on
religious and moral uprightness. Nuns form a pdsegs of women that may claim with
pride that they were the first to embrace religionits own sake, practically using their
lives and conduct This forms the basis for engaging nuns in edunaiio Catholic

founded academic and vocational institutions.

It is argued that Nuns fostered education and ktreiasformation through their lives.
Traditionally, the nuns and monks followed certaiows known as “counsels of
perfection” including poverty, perfection and obsutie® Church Canons 603 and 694
gave official recognition to the nuns and monkdhes hermits and consecrated virgins
that were members of this special Holy Catholidggrelis institution known for the
devotion to the service of God. The role of nunssatial activities like education is
further stressed in the declarations of the VatiCanncil Il in February 1962 outlining
the functions or the roles of the nuns. Notableiedutinclude teaching religious

instructions to Catechumen, elementary formal eiluc@nd other church duties.

8Pope John Paul IThe consecrated life: Post-synodal apostolic exta, 13.
8pope John Paul IThe consecrated life: Post-synodal apostolic exta, 7 and 88.
8pope John Paul IThe consecrated life: Post-synodal apostolic exdta, 7.
8Canons are laws found in the Code of Law for Ro@atholic Church.
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They are also to act as role models for the aspiriuns and responsible citizéfis.
Contextually, in Malawi today, the nuns mainly serin private and grant aided
institutions founded by the Catholic Church. Cathdbunded schools in Malawi are
distributed across the country especially in atesditionally dominated by the Catholics.
Girls’ Secondary Schools with nuns in Lilongwe Adabcese include: Likuni and Ludzi.
There are numerous Girls’ primary schools too, Whace a common sight in most
parishes of the Archdiocese. Some notable onesha#inding facilities include: Ludzi,
Guilleme, and Nambuma. In these schools nuns asseweral responsibilities such as:
administrators, secretaries, bursars, matronsclugts, and subject teachers, among

others.

In addition, some Nuns are under obligation to esheadship of their schools in order
to influence education and social transformatiocoating to their charism. Based on the
Coptic setting nuns also use their lives as liviegamples for the students to
emulate’ The next section of the literature review lookstat mechanisms found in a

Catholic School which promote girl education.

2.9 Mechanisms for Promoting Girl Education in a C#holic School

A Catholic School has its ethos emanating from Glagholic philosophy of education.
The Catholic Church’s involvement in education sefmom her understanding of her
evangelising mission as having two dimensionsitsirand materiaf® In her material

dimension of evangelisation, the Catholic Churchk pat much emphasis on education

% Ibid
87 Ibid
Living Our Faith: Pastoral letter of the Catholic Bishops of Mala{8th March, 1992.)
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throughout the ages. From the earliest times, stabkshed schools, which have
benefited human kind. The education has resporald#tetneeds of every time and place,

including Malawi.

According to Vatican II's Declaration on Christi&ducation,Gravissimum Educationis
the Church says that education should equip yowoplp with the necessary and useful
skills with which will make them “participate acély in the life of society in its various

aspects’®®

The document goes further to declare that “the @itlschool should be able to offer
young people the means to acquire the knowledgertbed in order to find a place in a
society which is strongly characterized by technaad scientific skill” (par.87° The

Church considers education as bringing about thturing of the intellectual faculties of
students and helping them to develop “a capacitysémund judgment” and introducing

them “to the cultural heritage bequeathed to thgrfotmer generations” (par.$.

The Catholic school stands out to be a school lier iuman person and of human
persons. It is backed by the wisdom from the Cath8bcial Teaching (CST) which
emphasizes that ‘each woman and man is spiritudlnaaterial, mortal or immortaf?

which is the heart of Christ's teaching. It is twél of Christ that both spiritual and

8 Second Vatican Ecumenical Council, DeclaratiorCbistian EducationGravissimum
Educationis,1.(Rome:1965).

90 Ai
Ibid.

9IGravissimum Educationis, 5.

“New People, No. 151, July-August 2014, (Balaka: it Media) p.22
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material needs of the person of each individual drurshould be met. This is why the

promotion of the human person is the goal of thih@i school”?®

Catholic education policy puts the child in froritadl the educational activities. For the
Catholic Church it is neither the family nor thatstthat is at stake of Catholic education,
but child, which includes a girl. A Catholic Schdmcomes a place where people are
genuinely at liberty because they are living in ffteedom given by the gospel. In this
school, network of practices take place which dtutst life experiences of teachers and

students?

It is against this background that Miller outlindse special marks common to all
Catholic Schools. He says that Catholic school Ehdae inspired by a supernatural
vision, founded on Christian anthropology, animabgdcommunion and community,

imbued with a Catholic worldview throughout its goulum and sustained by gospel
witness® Catholic education emphasises on the importancstroictures to deliver

proper education to their students. It is obvidw the basic requirement for any school
is the infrastructure needed for the school. Playsstructures like classrooms, good
libraries, science laboratories, computer labor@sordormitories are needed in a school.
The Catholic Church has done her best to build msshools. A Catholic school is

believed to be an extension of the home where "safntfee amenities which can create a

pleasant and family atmosphere are available."leMguts it forward like this:

%Gravissimum Educationis, 5.

% StuartFowler, Harro Van Brummelen and John Van D@hkristian schooling: education for
freedom(Transvaal: Potche Fstroon University for Chrittéigher Education,1998), 64.
%Michael J. Miller. "Five essential marks of CatledBchools." chap. 3 imhe Holy

See's teaching on Catholic Scha@#anta: Sophia Institute Press. 20p4.7.
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It is especially important that this "school-homé&E immediately
recognizable as Catholic: From the first moment ¢hstudent sets foot in
a Catholic school, he or she ought to have the esgion of entering a
new environment, one illumined by the light of faiind having its own
unique characteristics.

The Catholic education believes in the role parptag in the education of their children.

The church understands that education does ndatistdre school, but at home. Parents
have the serious duty to educate their childrereyThre the principle and primary

educators. According to Canon 1136, “Parents hagentost grave obligation and the
primary right to do all in their power to ensureithchildren’s physical, social, cultural,

moral and religious upbringing® In cooperation with other stake holders, pareraek

to make choices that promote counter-action ofviddalistic self-promotion tendencies,

by encouraging solidarity instead of competitiorgsiating the weak instead of

marginalisation, and responsible participationéastof indifferencé®

Catholic schools cherish the good interaction betwéeachers and students. Good
interaction between the teacher and the studestsrfoharmonious intellectual growth
with spiritual religious, emotional, and social gth. Teachers are expected to
accompany students to achieve genuine formation.SAs John Bosco observed,
"education is a thing of the heaft."As one of the founders of the institutes speszali

in education, he was convinced that "during chitsthand adolescence, a student needs

“1bid.
9" Code of Canon Law: 1983 Edition: No. 1136.
%Michael J. Miller. "Five essential marks of Catleaichools.” chap. 3 ifihe Holy
See's teaching on Catholic Scho@flanta: Sophia Institute Press. 2006), 17.
“Don Bosco.An exhortation to educatordome, May 10, 1884. Available in the informal ealimn
archives. 1884. http://www.infed.org/archives/stidn_youthwork/ retrieved on 31st March, 2014.
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to experience personal relations with outstandidgcators, and what is taught has
greater influence on the student's formation whéacqu in a context of personal
involvement, genuine reciprocity, coherence oftades, lifestyle, and day-to-day
behaviour.?®® A Catholic school believes that a student hala to play in this

interaction. It is aware that it has all kinds efidents. Some are well behaved and
disciplined while others are not. As young peopleytcan be guided to become good

citizens.

In a Catholic School, teaching does not end in dlassroom. Evening believes that
teacher-learner relationship is fostered and nedtim numerous small ways beyond the
actual class lessons. The activities such as cungsestudent Christian groups and
sometimes retreats play a very important role iergwvchild in order to excel in
education'® In a Catholic School, there is an awareness ofplaee of values in
education and education in valU8&he Catholic school could be an ideal place for a
girl child. The next section deals with the litens on the challenges faced by the Grey

Nuns in educating the girl child.

2.10 Challenges to Girl Education
Although education policies in most African couesrido not discriminate against girls
and women, there is a serious gender disparityial@ent and transition from one level

to the next, especially in rural Africa. Many refsoand scholars have hinted on the

1°pon Bosco.An exhortation to educatorfRome, May 10, 1884. Available in the informal eatimn
archives. 1884. http://www.infed.org/archives/stidn_youthwork/ retrieved on 31st March, 2014.

191 Margaret EveningApproaches to religious educati¢nondon: Hodder and Stoughton, 1972), 74.
192 Mark Halstead, and Monica Taylor (ed¥alues in education and education in valugsndon: The
Falmer Press. 1996), 111.
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challenges faced by the girl and woman in educatiiFPA report on world population
in 2005 highlights poverty as one of the challenigesng a girl child in Africa. Most of
the adolescent girls, about 25% in developing amdihcome countries like Malawi, live
in extreme poverty. According to this report, ertezpoverty means that people lack all
basic amenities for survival, like food, water, bimg, clothing, sanitation, health care
and education. Parents and guardians find it ditfio pay fees for children. They may
decide to leave the girl completely out of schaotlwoose the lesser evil of educating the

103

boy.

The other challenge is the low image held by parand guardians in educating a girl
child. Girls are valued far less than boys and tii@eslates into girls having less chance
of going to school than their counterparts, boyslsGre denied their right to education
and denied their dream of the future car8éSome cultural beliefs that women are
meant to be married and be in the kitchen haveebeaped the situation of low prospects
of getting a girl educatelf® Tickle, notes that when girls near puberty, thgirents or
guardians may discourage them from continuing withool. Sometimes they are even
pressured to drop out, in order to preserve theputation and marriage prospects. She

argues that:

193 ouise Tickle. The silent emergenchhe International Developmerftssue No. 20, 2005), 32.
104 (i
Ibid.
105Mercy A. Oduyoye and Musimbi R.A. Kanyoro, (ed¥he will to arise: Women tradition and the
church in AfricaOregon: Wipf and Stock Publishers.1992
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Girls are often left at a disadvantage. As theyreptuberty, bias against
girls puts them at higher risk than boys for drogpout of school, sexual
violence and child marriage. Boys' freedoms andodppities may
expand, while girls' experiences are often the sjgpoDuring this period,
differential treatment may become more pronouneeth girls schooled
to become wives and mothers and boys groomed tonte@roviders.
Girls are typically expected to be compliant, whilgys are encouraged to
project strength and control. The expectations quaon boys may
contribute to aggressive or risky behaviour, wigirhful effects for them
and others?®

According to Tickle, the other challenge faced lnysgs the distance they travel to and
from school in the country side. Many girls tradedtances which make them risk being
raped. She adds that other challenges come framststes in the schools and from
fellow students especially the bd)’ Some boys tend to discriminate against and
discourage girls in class. United Nations FundHopulation Activity (UNFPA) aware of
this problem recommends that:

Adolescent boys and young men are critical alliethe battle for gender
equality and must be proactively and positivelyagey at an early stage.
They can be educated to challenge gender stereptppemote positive

constructions of masculinity, and practice attimi@dad behaviours based
on equality and respect for human righfs.

With these challenges, statistics show that, glgb#iere are still 31 million girls who

are still out of school and another 58 million gith primary schools whose right to
education is threatened by different factors meretih like: lack of fees due to poverty,
distance to and from school, low image held by p@rand guardians in educating a girl,

discrimination in class and many more. The repbsgerves that this has been translated

1% Tickle, The silent emergenc¥he International Developmergs.
107 {|h;
Ibid.
19%%UNFPA: Adolescents and Youth: 58th session of then@ission on the Status of Women: 12 March
2014. http://lww.unfpa.org/public/home/adolesceRistrieved on 1st April, 2014.
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into less educated labour force, inefficient labdistribution, hence retarding the world

development®

The recent studies on the situation of the girlcceducation in Malawi show that there
are many girls who enrol at the primary school, twt number decreases at the
secondary school. According to World Bank repdrts ipurported that only 27% of the
entire girls enrol at the secondary schd®l.Of these, only 13% report at the secondary
schoot** and a fraction of 13% actually finish form folf. Those who manage to pass
Malawi School Certificate of Examinations (MSCEY}inaally make 5% only*3 This is

a pathetic situation.

Other reports have noted that there has been rablarrogress in gender equality in
education since 1999. Globally, in 1999, around hiléon children were out of primary
school. Almost 61 million (58%) were girls compatedd5 million (42%) boys. In 2009,

around 35 million girls were still out of schoolrapared to 31 million boys:*

In Sub-Saharan Africa, where Malawi is, almost 56P4he world’s out of school girls
are found here. However, the number of out-of-stigots has decreased more slowly,
from 25 million in 1999 to 17 million in 2008. Thgrl's enrolment in primary schools

has increased too; there are more than boys aett@ndary school level. More young

19 Tickle, The silent emergenc¥he International Developmergs.
190rld Bank: world databank. http://web.worldbank,oretrieved on 10January, 2014.
"\valawi Ministry of Education Science and TechnoloBgucation Statistics 2010.
112 h;
Ibid
13 bid.
EdStats Newsletter, August, 2011.
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people are enrolled at primary, secondary andatgriievels than it was two decades

ago'™®

Scorsone, writing on the Roman Catholic Church’'ssjpective argues that the Catholic
Church has promoted the education of the girl child woman for 2000 years. She
claims that the Church continues to be activelypimed in girl and woman education as
evidenced by number in Catholic schools and cofle§be observes that:

Today there are more than 21.3 million women anld being educated in
Church-run institutions: 84,194 Catholic primaryhsols teach 11.5
million girls; 237,640 secondary schools teach &iflion girls; 3,163
Catholic colleges or universities currently have Imillion women
studentg®

Reuther thinks that the Church has not always beendly to women especially on
gender and sexuality. She particularly mentionstdaehings of St. Augustine and St.
Thomas Aquinas as sources of some teachings whadue the Catholic Church on
women and girls. Right in the 4th Century St. Aumesbelieved that women should be
under men, though they are created in the imag8aaf. This should be their fate for
being responsible for the fall of humanity into.s8t. Thomas Aquinas, following the
philosophy of Aristotle, taught that women wererimgically inferior, being produced
biologically as incomplete human beings. As a tesiithis, women have been excluded

from leadership positions, education opportunitied many moré*’

115 |bid.
11%5uzzana Scorsone, The Statement on 42nd Sessioa dN Commission on the Status of

Women, ih'Osservatore Roman®Veekly Edition in Englistv31, n17(1539), 29 April 1998.
17 Radford R. Ruether. WomeReproductive rights and the Catholic Chur¢klay 2006).
https://www.catholicsforchoice.org/topics/reformédanents/2006womenreproductiverightsandthecatholic
church.asp. Retrieved on 29th March, 2014.
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2.11 Chapter Conclusion

Despite this rich history of the Church towardd givd woman education, historians and
researchers have offered limited insight into tbetgbutions of the Grey Nuns towards
girl education in Malawi. Many questions have bed#hunanswered as to how the Grey
Nuns have contributed to the girl education in Malal'heir work remains, to the large
extent, undocumented. Knowledge and understandintpeo Grey Nuns contribution
towards girl education can offer insight that thoselved in girl education can apply in
their endeavours. Throughout history, Catholiceé3sstike the Grey Nuns have served as
leaders in education of fellow women and girls Idogjore the present drive began. An
investigation into the role of the Grey Nuns towagirl child education in Malawi will
fill a gap in the body of knowledge on how they @damanoeuvred their way through in

pursuing this path, in the light of their charisfiMave and compassion.
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CHAPTER 3

RESEARCH DESIGN AND METHODOLOGY

3.1 Introduction

This chapter describes and justifies the reseaesigd and methodology used in this
study. It covers the proposed research design, Isamprocedure, data generation
techniques and methods of data analysis, ethisaéssand limitations of the study. This
study used a qualitative phenomenological reseatody design to investigate the

contribution of the Grey Nuns towards girl educatio Malawi.

3.2 Research Design

This study followed a qualitative method which wamnstructivist phenomenological
model. In a constructivist epistemology, the stadyght to discover knowledge from the
existing facts, “as invention of an active, engggmind” of the participants. It also
sought to understand the experiences from the pbimtew of the participants:® As a
phenomenological study, it focused on what theigpénts experience and its language
of expression was “in the language that is loyahtr lived experience.” Small number

of participants was studied through extensive atbpged contacts to develop patterns

"8 ell E. Rudestam and Rae R. Newt@urviving your dissertation: A comprehensive guieontent
and procesglLos Angeles: Sage Publications, 2007), 70.
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and relationship of meaning¥ It attempted to describe and elucidate the meanirig
human experience that the participants ascrib€’tdhe study followed a qualitative

phenomenological model as a strategy of enquiry.

As a qualitative phenomenological oriented reseaircidepth interviews and extended
conversation with the participants was used asuecemf data. The qualitative interview
was used at “the production sight of the knowletdgehe nature of this research
warranted a qualitative interview study because:

(a) the study was a field-focused naturalistic inquiry;

(b) the researcher, an educationist, served asstrument, or a tool, in

the research process;

(b) data collection and analysis was interpretive;

(d) data generated represented the voices of pamis through

expressive language;

(e) research sought to address the particularsidmgy the unique

perspectives and perceptions of each participauit; a

() the success of the research was judged bydherence, insight,

and instrumental utility of the study'The research sought to

19 J. CreswellResearch design: qualitative, quantitative and mhixeethods approach: third edition.
(Los Angeles: University of Nebraska, USA.2009), 13

12Rudestam et al. Surviving your dissertation: A coehensive guide to content and process, 39.
12leisner EisnerThe enlightened eye: Qualitative inquiry and théacement of educational practice,
(Upper Saddle River, NJ: Prentice Hall, 1998), 102.
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evoke constructed realities through a holistic apph and to elicit

subjective interpretation$?

However, the researcher was aware of some limitatad qualitative research design. It
consumed a lot of time to conduct in-depth intemgeln case large amount of data was
collected, it would be difficult to make sense bfBecause of the involvement of casual
relations, it would be difficult to validate or tethe findings‘** Being aware of these
limitations, the researcher employed a number ahots to deal with them. To avoid
bias the researcher continuously monitored thepnéations so that the study becomes
scrupulously accurate. Proper sampling assistelab with time problems. The number

of participants to be interviewed was properly deteed.

3.3 Study Area

The study was carried out in Mchinji district ofettCentral Region of Malawi, in
Lilongwe Archdiocese. It is here where the Grey slhave established themselves since
their arrival in 1946. In other words, it is theasef the Grey Nuns in Malawi where they
have three school communities: Guilleme Girls Prim&chool, Ludzi Girls Primary
School, and Ludzi Girls Secondary School. Kholoai,community day school at
Kachebere was also considered. Mchinji being tla¢ akethe Grey Nuns gave it an upper
hand in the coordination and control of the gidshools under their jurisdiction. This
means that first hand and reliable information wesessed from this district. Secondly,

Mchinji has three main tribes of Chewa, Nsenga Bgdni. The Chewa and Nsengas

122 catherine Marshall, & Gretchen Rossmaresigning qualitative researcfth ed.) (Thousand Oaks,

CA: Sage Publications, 2006), 104
123 Maree First steps in researci94.
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practise matrilineal system while the Ngoni pracpstrilineal system. It is believed that
the matrilineal systems tend to favour women wpdgilineal system tends to exercise a

lot of authority on wome?*

As such, it provided the ground that was neededi$sessment and logical comparison
between the yields from the efforts of the Grey dland the three cultures. Besides, the
Grey Nuns are also found on the other side of tharder, Chipata, Zambia, which
provided an international taste of the findings.hiigi as a boarder district was also
expected to have high level of girl child educatiohallenges. The most notable
challenges included high dropout rate among gea&sly marriages and high illiteracy
rate among women. These characteristics made Mc¢henmost suitable district for this

study.

Great interest in the issues of girl education be@sn aroused in the researcher, by the
belief that when a girl child is educated, she wobé in a better position to liberate
others in the same way as the Grey Nuns have &imewill be in a position to fight
against any type of discrimination held against wonm her area and the nation as a

whole.

124 Hans HaselbartiChristian ethics in the African contexlairobi: Uzima press, 1976), 81-82; Oduyoye
et al. The will to arise: Women tradition and the churohAfrica, 196.
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3.4 Sampling

Depending on the structure of the study, it demdnaecarefully targeted sample of
participants. It included Grey Nuns, current studgns, teachers, former students and
parents, who have lived with the Grey Nuns andcareersant with the work of the Grey

Nuns.

3.4.1 Sampling Techniques

Random sampling with an advantage of getting umbiasepresentative group was
impracticable in this study. For the purpose o$ tstudy, non-probability sampling was
applied. In non-probability sampling, the researddentified the participants based on
exact characteristics, fitting the focus of thedgtd®® The researcher selected the
sampling units that were to be representative ef ghrticular group or section of the
wider population. The sample units did not pretémdepresent the wider population.

They were “deliberately and unashamedly selectick ased.**° Since the chance that

a particular sampling unit would be selected depdrwh the subjective judgement of the
researcher; it did not satisfy the probability-séimprequirement where every unit has a
known probability chance of being selected. Theeaesher knew that there would be
little benefit in seeking a random sample which ldoe largely ignorant of the Grey

Nuns, and would not comment on matters of inteieshe researcher. Since the primary
concern in the sample chosen was to get “in-dagftirrnation from those who are in a

227

position to give it,**' the researcher used non-probability sampling.

E:Cohen et alMethods in education: Third Editiod13-115.
1bid.
27pid .
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The study suited non-probability because this wasmall scale research. The other
reason was that non-probability samples were censitlby the researchers as far much
less complicated to set up; and they were lessrsipe Above all, the researcher did

intend to generalise the findings beyond the sampigiestion-2®

Specifically, the researcher used three types of-probability sampling, namely:
purposive sampling, convenience sampling and snaW ¢ampling. As the name
suggests, in purposive sampling the samples wessechfor the specific purpose. For
instance, the head-teachers of schools, the b@amlistresses and students were chosen
for they were considered possessing knowledge athmuiGrey Nung?® Convenient
sampling involved choosing those that are neaetwesas participants. This is done until
the required sample size is obtained. Snow ballpiam involves identifying a small
number of individuals which have the required chemastics. The identified individuals
are used as informants for the researcher to lbeuich with other informants who are

also used as informants.

In purposive sampling, five students were iderdiffeomn Ludzi Secondary school for
focus group discussion based on their capabilibesxpress themselves freely in the
language of their choice. According to Cohen, thembers of each focus group
discussion could be between four and twéfi’eThe number five was convenient to
facilitate proper participation during focus groupscussions and proper group

management. Purposive and snow ball sampling wed ais nuns. Those who were well

128 .

Ibid
12%Cohen et alMethods in education: Third Editiod16
B%bid 377
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experienced and have been a nun for not less tharyears were picked. Nuns who
qualified to be interviewed and were well expereshan girl education were put in touch
with the researcher by fellow nuns. Convenient demgpvas used on teachers as they
were picked for being with the Grey Nuns for nasléhan a year, and those who were
near and accessible at the time. Parents were sdmping snow-ball after which they
were interviewed. After the interview the partiaipgparent directed the researcher to
another parent with the same qualities. This maéasy for the researcher to access the
participants!®! Table 3 shows the summary of sampling techniquesegory of
respondents, target population and sample size.

Table 3: Table Showing Sampling Techniques

CATEGORY OF | SAMPLING TARGET SAMPLE

RESPONDENTS TECHNIQUE POPULATION SELECTED

Current Students Purposive sampling 3320 12

Grey Nuns Purposive and snow ball 20 6
sampling

Teachers Purposive and Convenient 60 15
sampling

Head teachers Purposive sampling

Boarding mistresses| Purposive sampling 3 3

Parents Snow ball sampling 10 4

Source: Adapted from Cohen, 2007, Methods in educationriReggl with permission.

Bipid.
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3.5 Data Sources, Data Generation and Methods

The Study used two types of data sources, nameigmapy and secondary sources.
Primary data sources included data from in-deprinews. This formed the main focus
of the analysis comprising data sets from nunghtexs, students and parents. The main
set of data was from the nuns themselves. Differeethods of data generation were

used.

3.5.1 Document Analysis

The main set of data was from the nuns themse®esondary data sources comprised
books, journals, magazines and individual writingereises. It involved intensive
reviewing of relevant literature on girl educatiorrelation to Grey Nuns. Supplementing

these sources was the data generated during forkl w

3.5.2 Face to Face In-depth Interviews

In this study, several instruments were used toegga data. As a qualitative study
interviews were used, particularly face to facel@pth interviews. The interviews were
unstructured with an interview guide or scheduleciitontained open ended questions.
The participants were guided and asked to elaboila@ experiences about girl

education while with the Grey Nuns. These questivase developed during probing.

This increased the likelihood of getting usefulp@sses from the informants.

The in-depth interviews were used on Nuns, boargi@gonnel, matrons, parents and

head-teachers. The advantage of having in-depénvietvs was that the researcher was
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able to see the participants behave and act in dlotiial context or natural setting. The
other advantage was that the researcher had anrtopipp to establish a working

relationship with them before and during the inims that could assist in high response
rate. The researcher was in the field for a man#so assisted him to be in a position to
control the line of questioning?In one of the schools, the researcher had platmed

interview the head teacher and the nun individuddlyt instead the interview was done
together. This was because the nun expressed uingmiiss to meet her alone because
she would be busy that afternoon. Despite the @rticboth the nun and the Head-teacher

were free to contribute.

3.5.3 Focus-Group Discussion

The study used focus-group discussion on teacleistudent participants with a focus
group discussion guide. The focus groups were tmethe following reasons: because
the data generated was qualitative; data was gedegaickly which saved time and at
low cost; the data generated was on attitudes,esaind opinions; participants were
empowered to speak out and in their own words; ggonere encouraged rather than
individuals to voice opinions; and groups providedgreater coverage of issugs.
Besides, focus group discussion provided an oppibytéor the researcher to triangulate

the information generated with the information fronterviews™**

132 JohnCreswell.Research design: qualitative, quantitative and mhirgethods approach: third edition.
(Los Angeles: University of Nebraska, USA.2009801

133cohen et alMethods in education: Third EditioB76-377.

¥David Morgan.Focus groups as qualitative resear¢Beverly Hills, CA: Sage Publications, (2006);41
48.
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The researcher was aware of the problems as ‘edcoth using focus groups in data

generation. First, it would be difficult to gathiéye participants at one place at once like
teachers and students. Second, it would be difftouhnalyse the data succinctly. Third,

the information gathered would be less than if qoestionnaire was used. Final, some
group dynamics like the dominance by some membwisstatus differences would be at
work.*®* The researcher made sure that these challengesmirimised in several ways.

To cushion for the participants not turning up be tlay of the interview, the researcher
over-recruited by 20%.The researchers decided @mpithper size of the focus groups so
that it is neither too small nor too large; andamage participation. Each focus group
had five participants in order to absorb the negaéffects of group dynamics and for

easy management. Sampling was done carefully seé#th participant was “the bearer
of the particular characteristic required.” The tmegewas chaired by the researcher and
he made sure that participants had something tasdyfelt comfortable enough to say
it.”** Both the interviews and focus group discussioneeveaidio-taped. The researcher
had originally planned to video-tape them, but th&s not possible because of electricity
problems. Not all the interview rooms had eledyicihe audio taping was done using a
tape recorder. To give full attention to the intew process, the researcher avoided
anything that would disturb attention, for exampkking notes. He employed this to

effectively engage the participants by asking appate questions, depending on the
responses being given out. When the interviews weer the researcher transcribed

verbatim and then internalised the emerging issues.

135Cohen et alMethods in education: Third Editio896.
13%organ, Focus groups as qualitative researet8-44.
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Apart from in-depth interviews and focus group dssions, the researcher used other
instruments to generate data. The researcher edféa his reflective diary or daily
journal which he kept. This contained his thougddntd ideas throughout the duration of
the study. It included ideas and thoughts from psap presentations from different
departments, public debates and presentationsass.clThis assisted him in making
timely adjustments to the study in order to perfecthe researcher analysed documents
such as autobiographies and biographies of theduand some Nuns. Some minutes,
records and photographs related to Grey Nuns aidittvolvement with the girls were

also examined®’

Before going into data generation, the researctastensure that he had collected a letter
of introduction from Chancellor College, TheologydaReligious Studies Department.
He was also supported by introductory letters fittva Ministry of Education to allow
him to carry out a research in both primary anadsdary schools run by the Gray Nuns.
The researcher also made a visit to the site foilif@isation. He also made sure that the
participants or their representatives had sign#adrieof consent. Then in the end, focus
group discussions and interviews were carried Bat.the interviews and focus group
discussions to proceed with minimum huddles, tieaecher used an interview protocol.
This guided him in asking questions and recordingweers during the interview. The
interview protocol had instructions for the intewier so that uniform procedures are
followed from one interview to another. It had fiveain questions which were sub
research questions, with an introductory ice breakeestion. It had a concluding

statement too. The probing questions were includddllow up the interviewee’s ideas

137Creswell.Research design: qualitative, quantitative and mhixeethods approach, 182-183.
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in more detail. Space of time between questions allasved so that the responses are
recorded. Lastly, ‘a thank you statement’ followedacknowledge the time and effort

the participant has spent during the interviév.

3.6 Data Analysis

The data generated from interviews and focus-gréispussions was made sense of
qualitatively. It was organised, accounted for arglained according to the participants’
definitions of their life experiences. It was arrdgl thematically basing on the variables
identified in the research questions, with a prexdweined theoretical frame work. The
researcher imposed his own theory of liberatiomlingy on information, and then used it
to analyse the interview transcripts. He followedealuctive approach. It could not be
inductive because the inductive approach would havelved analysing data with little
or no predetermined theory, structure or framewtirkvould have used the actual data
itself to derive the structure of analysis. The w#tve approach was chosen because it
was time saving and simple. The multiple realifpsentially present in the data were

identified in the participants’ contexts to reabk best possible understandifiy.

In the early stages of the analysis, the researapptied informal analysis through
reflection and journaling at the time of data gatien. The process allowed the

researcher to capture the initial impressions aadtions of participants throughout the

138 |pid.
139 Maree First steps in researci37.
139 Maree First steps in researciy
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data collection process. These impressions wer@posed with the research question

and sub-research questidfi$This was viewed in the lens of liberation theoldkygory.

The data generated was analysed using the sixsssaggested by Creswélf: First, the
raw data in form of transcripts, field-notes ancges was organised, ready for analysis.
The interviews were transcribed; field-notes warareged in different types depending
on the source of information. The material was sednunder the lens of liberatidff.
Second, the transcribed data was read throughder do get the general sense of the
information. The data was reflected upon to getgieeral meaning. In other words, the
researcher immersed himself in the data to becam@liér with them'*® Third, the
researcher analysed data in detail in the proca#iedccoding, in which data was
organised in chunks or segments or themes befongitg meaning** Segments of
sentences were put in categories and were labk#dedd on the actual language of the
participant calledsivo term**® The researcher saw some unexpected and unatgitipa
codes crept in. Fourth, the researcher generatdeseription of the setting, the people
and categories for analysis. Eventually, small nemnd$ themes was generated. Fifth, the
themes were conveyed as findings of the analysie Tesearcher then wrote a
preliminary summary of the main findings, issuedgeais and concepts. Sixth, the
researcher made interpretations or meanings ouheffindings. Comparison with past

findings was made in which some affirmations weeens Then synthesis with the

14%Rudestam et al. Surviving your dissertation: A coehensive guide to content and process, 185.
creswell.Research design: qualitative, quantitative and mhixeethods approach, 185.

12 bid,

14350tirios SarantakoSocial researclfNew York: Palgrave Macmillan. 2005), 303; Coherlet
Methods in education: Third Editiod84.

144 GretcherRossman and  Sharon Ralligarning in the field: An introduction to qualitaé research
(Thousand Oaks, CA: Sage Publications, 1998), 171.

145Creswell.Research design: qualitative, quantitative and mhixeethods approach, 185.
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literature to draw some conclusions about the daution of the Grey Nuns towards girl
education was made. The researcher came up withgoestions to be addressed. Using
the lens of liberation theology theory interpredatifor call of action or reform was

made'*®

In order to adopt these stages well, | reliably andsistently recognised the codable
moments, develop appropriate codes. Through my skih | identified patterns or
themes within a priori typologies and | used coloodes as follows:

Table 4: Showing the colour codes and main themes identified

Research Colour Theme Identified
Question Codes
1 Green Gender Equality; Faith and Service
Discipline; Supporting poor students; Conducive
2 Blue physical environment; Supporting the education| of
boys.

Yellow | Appreciation; satisfaction and dissatisiaa.

4 Red Economic factors; geographical factors; ialig

factors; legal factors; and social-cultural factors

Source: Adapted from Creswell 2009, Research design: @i, quantitative and mixed

methods approach. Reprinted with permission.

The transcripts were colour-coded to identify themihe first level themes of Gender
equality and faith and service in the church werged in green. Second level themes of

discipline, supporting poor students, conducivesatal environment and supporting the

148Creswell.Research design: qualitative, quantitative and mhixeethods approach, 190.
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education of boys, were coded in blue. The thixell¢hemes were coded in yellow and
these included the indicators of appreciation asdatisfaction. The fourth level themes
were economic, geographical, religious, legal aodiat-cultural factors. These were
coded in red. All the stagavere subjected to ‘constant comparison,” espsciallthe
data analysis, in order to validate or verify thredibility and trustworthiness of the
findings. The findings were read and re-read wiith intent of searching or identifying
emerging themes in the constant search for undelisig.and the meaning of the data.
Figure 5 is the summary of the stages used in tlaéysis of information in the light of

liberation theology:

Interpreting the meaning of
Themes/Descrintiol

fI

Interoretina Themes/Descrinti

I I

Validati e
a.lc_latlr.]g or Theme Descriptior

verification of the

credibility and || fI i

trustworthiness of Codina the Data (Han

the information ﬂ

Reading through All Data

i

Organising and Preparing Data for
Analysis

1T

Raw Data (transcripts, field notes)

Figure 5: An overview of Data Analysis from Bottom to the 8
Source: Reproduced from Creswell, 2009, Research desigalitgtive, quantitative and
mixed methods approach. Reprinted with permission

1’sarantakosSocial research, 86.
8Creswell Research Design. Qualitative, Quantitative anatédi Methods Approach
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3.7 Credibility and Trustworthiness of the Study

In this study the researcher endeavoured to actoesibility and trustworthiness by
employing several things. First, he employed tridagon. He triangulated the data from
interviews and field notes to build a coherent ificsttion of themes. The researcher
further increased the trustworthiness by constamtiecting on the findings in order to
reduce bias?® The researcher is known to be a Catholic whick imBuence his view of

the study findings.

The credibility, both internal and external, wik lachieved by using a member to check
and review the whole project in order to deterntime accuracy of the interviews. The
themes and descriptions were revisited to estaltishaccuracy?® The researcher also
used the degree of generalisability of the findings means to establish the
trustworthiness. Generalisability is defined a® ‘tapacity of a study to extrapolate the
relevance of its findings beyond the boundariestte sample™® This means the
researcher would be able to transfer the findilogsther contexts regarding the role the

Grey Nuns in girl-child education in Malaki*

149 |bid
1%0sarantakosSocial research, 98.
15lcreswell. Research design: qualitative, quantitative and mhixeethods approach, 192.
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3.8 Ethical Consideration

In order to protect the participants in this stualy,understanding of the “concrete powers
and vulnerabilities that are in play in particulsituations” was attended to. The

researcher employed an “intellectual virtue of ggusing and responding to what is most
important in a situation*> The researcher applied ethics in addressing thetipal

issues, such as interview process, probing, empattiyconfidentiality.

The researcher paid attention to seeking inforntetsent from the participants in which
they chose whether to participate in an investigatr not. The participants were told
about the facts that would likely influence thegrctsions. A brief explanation was done
to the participants before the interviews beginisTwas in view of the fact that the
participant will be able to withdraw at any timegdly. The participants were not forced
to participate in the study but they were givenhance to be free to choose or decide
whether to participate or not, after being giver torrect facts about the resealrth.
This involved the introduction of the study; exm#on of the study; explaining its
objectives, benefits and risks. For instance, gsearcher identified himself properly to
the participants, without giving false impressidn$.lt was also explained to the
participants that the study would be undertakea mmatural setting, where the Grey Nuns
work; that the study was communicative, operatirtiivwv communication of which it is

part; and that it would study a small number ofgleo

152 Steinar Kvale, & Svend Brinkmann. Interviews: learning the craft of qualitative resea
interviewing: Second Edition(Thousand Oaks, CA: Sage Publications, 2009), 61.
153sarantakosSocial research, 23.

1%sarantakos, Social research, 18.
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Knowing that the schools are run by the Grey Nuhs,researcher sought permission
from their Mother Superior of the District of Malavand Zambia and the school
administrators before the actual date of the imters and focus group discussions.
Considering the fact that the study would invol\ddren at a certain time, who could
not make mature logical decisions, the researckplamed the benefits and risks of
involving children in the study to the school adisirators. This was based on the belief
that in the absence of their parents, the schoolirastrators bore more authority in the
school environment than anybody else. With the jgtxae of girls at the secondary
school, from all the other participants, the reskear sought an oral consent. This
involved explaining the study objectives to eactpondent or focus groups, notifying
them of possible risks and benefit of participatingtie study. Confidentiality with which the
findings were treated was emphasized. The resptmdegre also assured of their free will to

participate in the study and those who were narésted in the study were given chance not to

participate at all.

During the interviews and focus group discussiting,researcher paid attention to body
language. The questions were formulated in suclay tivat they manifest concern and
respect to the participant in order to reduce thess brought about by the interviewing
process. The participants were promised of confidi#ty in order to promote clever
responses to the interview questions. They werauredsthat during analysis,
interpretation and reporting of the findings, theetcharacters of the participants would
be concealed. This would include their geographmedtion and their place of work or
schooling. The researcher followed the principlésxan-maleficence and beneficence
which assured them that there would be no harnmeéoparticipants while at the same
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time making sure that there were maximum benefitbdth the participants and the

society>°

In an effort to convey personal characteristics ara@intain a human factor participants
were assigned letters from the alphabet. Theserdettere selected alphabetically and

assigned to the nun participants arbitrarily.

3.9 Limitations of the study

With purposive sampling, the study involved muchravelling. Some participants were
not in a position to express themselves fully aoddstly, as some of the responses
required appeared to be a betrayal of their peftsedaool or church beliefs. For instance
some teachers were uncomfortable for they riskadgbiansferred. These affected the

generation of quality data.

It was particularly difficult to meet parents arairher students to be interviewed as they
lived far away from the schools and away from eattler. Some participants declined to
answer some questions and others declined to ipatécin the study. Some declined to
be audio taped for their own reasons. Some didiketthe idea of signing the consent
forms. They preferred verbal consent to written.dfew informants expected material
gains from the study. They wanted to be given fiesnbefore they could respond to
guestions. To overcome the limitations, the researexplained to them and convinced

them by explaining the social benefit of the study.

Nigel Gilbert.From postgraduate to social scientist: a guide ey kkills.(London:
Sage Publications.2006), 47.
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Above all, the study involved students who werd stiildren. They could not make

mature decisions whether to participate in theystdnot. This meant seeking consent
from them was not feasible yet they were supposddke part in the study. It was not
even possible to seek their parental consent sheewere far. To solve this problem,

the consent was sought from the school administratn behalf of the parents and the
same time the children themselves, after detaigdiaeation of the objectives, process,
benefits and risks of participating in the studiiey were assured of total confidentiality
with which the findings would be treated. Anotheoldem with the children is that most

of them falsified information with the intention gfrotecting the nuns and school
administration. The researcher observed this thrdnagly language and their hesitance to

respond when asked about the negative side afehgagement with the nuns.

Interpretation and analysis of the findings wersdabon participant perceptions of reality
and means of communication. Most of the participaattested that their stories were
accurate; however the study represents only thespectives. In addition, analyses of
participant responses were based on one pointnietihe time period of the interviews.

Many factors may have contributed to participapirspectives and perceptions on the
specific days of the interviews when the interviewsre conducted. Furthermore,

participants filtered the data as they determinezhts and perceptions they were willing
to share with me. As an educationist, | furtheefgd the data as | selected information |

considered to be relevant to the study during amalyrocess.
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3.10 Chapter Conclusion

This study investigated the lived experiences ef@ney Nuns, teachers, students, former
students and parents. The research sought to tmartheir perspectives about the
contribution of the Grey Nuns to girl educationNralawi. The six stages adapted from
Creswell®® were used to analyse the findings within the thgcal framework of
liberation theology. The researcher was used amlafdr the analysis process, being a
Catholic and an educationist. The interpretatiod analysis of the research findings of
this study are presented in chapter four. They wgepmported by the excerpts from the
participants. Chapter Five will provide the condawns, implications and

recommendations.

156Creswell.Research design: qualitative, quantitative and mhixeethods approach, 190.
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CHAPTER 4

PRESENTATION AND DISCUSSION OF RESEARCH FINDINGS

4.1 Introduction
This chapter presents and discusses the reseadihds on the contribution of the Grey
Nuns of Lilongwe Archdiocese towards offering edigrato the girl-child in Malawi,

following their charism of love and compassion.

The findings in this chapter are presented andudsed in form of themes and sub-
themes under titles corresponding to the studyarekequestions. The data generated
revolved around the Liberation theology theory vahinas guided the interpretation of the
findings of the study. The theory has permitteddkploration of the evolution of the girl
education by the Grey Nuns, in collaboration weéhdhers, parents and students through
their lived experiences and reflection on the GXeyns and their contribution towards

girl education in Malawi.
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4.2 Factors that led to the Grey Nuns getting invekd in the Promotion of Girl
Education in Malawi

This section presents and discusses the factarptished the Grey Nuns to get involved
in the promotion of girl child education in Malawih an effort to handle the section
effectively, the researcher sought views of each participant as to the reasons she
perceived motivated her congregation to get inwblire girl education. He also sought
the views on what each nun participant perceivetti@seasons that motivated her to join
the Grey Nuns. Each nun was assigned a letter, W} Xnd Z, in alphabetical order,
depending on who came first in the interviews. iBigdnts’ responses were examined

using the lenses of liberation theology.

Within the liberation component of the theoretit@mework, two main themes were
identified in relation to women and girls: Gendeguality in education and lives
committed to faith and service. Under the them&ehder equality, the sub-themes of
freedom from domestic violence, restoring dignitydaempowering emerged. The
following sections present some of the responsed iaterpretations within the

theoretical frame work of liberation theology.

4.2.1 Gender Equality in Education
Nun participants described their involvement inl gducation in Malawi because they
wanted to achieve gender equality in educationwfomen and girls. Though it was

difficult to envisage the term gender equality B4& and before, participants believed it
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was because of that. For instance Sister X saat Wlith the issue of gender... | think it is

now that this thing is coming out that there isaiy between men and women.”

The argument of Sister X is that when her congregajot involved in the education of
women and girls, the issue of gender equality vadget the talk of the day as it is today.
This seems to be in agreement with the recentresea the place and history of women
in the society and gender parity.Three phases of history have been identified in th
regard. First phase covered the years from 1850920s when women were seen to be
deciding and looking for support against male clvasmn and oppression. Most of the
people came to be aware that male chauvinism wasarmal. The second phase was
from 1960s to 1980s. During this period women fdughequity in work places and also
started fighting for birth control. The third phasem 1990s to 2000s was marked by a
conflict between substantive equality and formalady of men and women. This was
the period when women fought for their independdmncdefining their rights in the light

of the law. Women did not want outward appearamig lout real equality®

The first phase of the history coincided with tbariding of the congregation of the Grey
Nuns which was founded in 1845. The second coidcidéh the period when the

congregation started its work in Malawi in 1946 eTthird phase is the present situation
of women in which the congregation is working. let turn to three sub themes of

gender equality.

5Karen M. Scolforo, p. 20.
158 |bid.
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Firstly, the nun participants expressed their ceggtion’s involvement in girl and
women education as stemming from their desirede them from domestic violence. On
this subtheme Sister W explained that:
When 1 look at our history, | see that our foundress touched, seeing
young women being chased from homes.... She took ch battered
women........ who could leave their homes.....logkifor help from
different peoplé>®

Sister X agrees with Sister W’s observation that:

For instance the issue of marriages, | can sayeé#ny sisters saw how
most of the women were suffering in marriages, bkeéng abused by their
husband...... women and girls being suppres§¥d...

Sister X further observed that the sisters realibatimost of these women and girls “had
no access to education”. So the sisters felt tim&t way of trying to alleviate these
problems was to provide them with education. TheeyGiNuns, through their
foundress®®, Elizabeth Bruyere, founded the Grey Nuns of th®s€ in 1845 at
Baytown!® Three years after, they founded their first baagdschool at Ontario in
1848. This is in agreement with the observatiorSbglforo that according to the history
of gender equality, the founding of the congregatiad founding of the first school was
indeed during the period when women were lookingsispport against their cauSé.
The pioneers of this initiative were the nuns ieithconvents. Most of them were
recruited as adolescents, leaving their parentglaidtraditional roles as mothers. These
nuns eschewed traditional female roles like wifd arother and displayed unprecedented

female independence while in the convent, throulgbirtvowed life of chastity,

9nterview with sister W, December, 2014.

180 |nterview with sister X, December, 2014

15}The female person who received the gift from théyHEpirit to start the congregation. The male
counterpart is called a founder.

%Notes from Sister A. Jere.

163 3colforo, p. 20.
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obedience and poverty. When other women saw thigas a kind of an eye opener to

start thinking about how a woman can become inddgr@rfrom men’s domination.

Secondly, the study also revealed that the gengigali¢y issue resonated from the fact
that the nuns believed that both men and women wqual before God. Some nun
participants expressed their belief that both meeh women are equal before God, for
instant sister X said that:

God created everyone and gave every human beingiftseand talents.
So we believe that every human being, whether a esnanwoman, a girl
or a boy, each one is gifted in his or her own w&y.we feel that at least
it is important to promote the girl child educatitsh

The argument is that if we are to fight for genuaggiality between men and women in
any field, particularly education, then we shoutshsider each one as equal before God.
This will check the extremes of both women and nvbo may want to take advantage of

the situation. The teaching of the Bible becomesatiithority or the point of reference.

Thirdly, the nun participants expressed their cotiens that their involvement in the
education of female education through gender etyualas meant to empower women
and girls so that they become independent andral@ft. For instance, sister W said
that: “we educate them, because we think thataf thave problems in their families,

they will go and settle on their own, having sonmgglo do.” She also believed that:

As these girls are educated, they will educate flaenilies in a better way
than may be a boy or may be young men may do.e.fé# that once we

4 nterview with sister X, December, 2014.
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have helped a girl to be educated we know thawshéelp much in the
society*®®

In order to achieve this, the sisters had embadkedducation that is not only academic
but also integral, as sister W further observes:

We educate a child, may be not only in class, aoaddly, but we also
help them with life skills. So in such a way thatem they go out they will
be able to stay on their own, if they are still atiached to their parent®

The sisters’ observations and convictions are ie@gent with some researches made
elsewhere that indeed “education strengthens wasrsgif-reliance; it promotes access
to both institutions of governance and to factofspooduction in the agro-based
economies..*®’ Educated women are also in a position to better fra themselves and
their children as they are able to feed them akd them to the hospital when they are
sick®® They are also able to become more autonomous thiein husbands; teach their
children to work hard in school as they did; anteab teach and model their values and

behaviours that they hope would benefit their aliid®

Asked whether there was a specific situation dégnd women that lead to their coming
here in 1946, most nun participants expressed &yua. However, this suggested that
the situation of women in America and Canada dtttihree was not any different from the

situation here in Malawi. Sister Y had said tha&t time she was joining the congregation,

189 nterview with sister W, December, 2014.

186 |pid.

157 UNDP: Gender and Human Development in Malag@10, p.

1%8bid p. 25.

18%Andrew London, Ellen. Scott, Kathryn Edin and Vidlknter. Welfare reform, work family
tradeoffs, and child well beinframily RelationsNo.53, p.148-157.
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the belief that the woman’s place is the kitchers wampant in Malawi. She believed
that:

Women had nothing to do apart from washing disG&ds at a certain age
were not allowed to go to school. This obliged @&tholic Church in
Malawi, through Bishop Oscar Julien of Lilongwe Bése, to invite the
sisters to start educating girls in order to liberdtnem. Most of the girls
were ignored.”®

The point here was that though the sisters werigeth\by Bishop Oscar Julien, the then
Bishop of Lilongwe and Chipata Vicariate, now Ligwe Archdiocese and Chipata
diocese, at the observation that women’s educatia® still very low in Malawi. This
bishop was far much ahead of his contemporariesngage the sisters in the education of
girls. The situation of women in Malawi and elsevehaeeded to be improved through

education as torque. Let us turn to the second thaime.

4.2.2 Commitment to Faith and Service in the Church

The nun participants described the reasons formgna religion, and why they were in
this ministry. Some nun participants in this stedyveyed their deep devotion and great
love for their chosen faith. They said that theyavdedicated not only to their careers
emanating from the institutional mission of theard-sisters and Catholicism, but also
their personal lives. In an attempt to descrileelthckground of their involvement in girl
education further, Sister W brought forward thenpdhat in the early times of the
congregation, the teaching aspect was mainly ormcbhmatters or what was called

religious education. It was concentrating on edooan faith as backed by her words:

Y nterview with sister Y, December, 2014.
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The foundress then instead of just teaching churatters to the people
around, young women and girls, she thought of agldinis teaching,
especially teaching in schools. So from the fiveaniches of the
congregation of the Grey Nuns, it was only the G¥ewys who introduced
that we should be teaching.

The argument here is that the early sisters reddive mission from God, to educate in
faith. It was the commitment to the fulfilment dieir mission of the founding sisters that
pushed them to engage in the education of the ahilld. Some nun participants
expressed how they have been influenced by thé spiservice illumined by the Grey
Nuns, which later obliged them to join them. Fastance, one of the reasons she joined
the Grey Nuns, Sister W said that:

What attracted me, was seeing them teaching anétsuas seeing them
staying together in a happy way. Then | said Ikhimfuture | should be
one of them. But also | said, the way they helglifferent ways, | saw
them helping in the Church, teaching in schoolsrkimg here and

there!’?

Another sister, Sister Y, narrated how the aspédciffering education to girls attracted
her attention. She said that:

When | was at Providence Teacher Training Coll@gdjulanje, | came
across the book entitletHands to the Needyvhich described the charism
of the Grey Nuns. | was specifically touched by therk done by the
early sisters towards orphans, the handicapped,oltieaged and the
needy. After | had read the book, | decided to foud more about them
and contacted the people who knew more about tmehtheey showed me
the way. When | met them, | found out that they evervolved in girl
education-™

"nterview with Sister W, December, 2014.

2 nterview with Sister W, December, 2014.

173gister Y, December, 2014. The Providence Teachmisifig College was run then by the Daughters of
Wisdom, commonly known as Montfort Sisters in BimatArchdiocese. Now it houses Providence
Secondary School by the Servants of the BlessegivVMary Sister, a female congregation founded in
Blantyre Archdiocese.
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The boarding mistress, Sister X described the fatiod of Christian teachings about
service to others as her motivation for gettingolmed in girl education. She learnt
through experiences to reach out to others who wesak to help themselves. She
explained that she had joined the sisters not eroh, but because she was in their
school and she saw the nuns sponsoring many'§ifi$ie spirit of service shown to her
by the sisters assisted her to embrace the deshdatithe education of girl child. Sister Z
said it all that “as Grey Nuns we serve in the Chursharing in the mission of the

Church to the world.”

The findings revealed that it is not impossibldinal enthusiastic education workers like
the Grey Nuns to be motivated by the service wdhkce primarily because they are
religious teachers. In short, it was because they Gluns cared about their religious
profession that they committed themselves to themdtion of girls in their intellectual,

ethical and spiritual development, guided by tharidm oflove compassian

According to Chioza Bandawe, compassion is theideration of the needs of others.
He argues that as human beings we need compassibwe are designed for it. All

human beings have failings which are part of ugl @ns the same compassion that
makes us overcome them and lifts us up to theipesithis drives one to serving others,

which in return brings mutual happiness betweerséreer and the servéd.

"nterview with Sister X, March, 2014.
173 Chioza Bandawe, The Psychology of CompassioW/éekend NatigrMarch 14, 2015, p.15.
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Almost all nun participants expressed their coneictthat “educating a woman means
educating the nation.” More than half a century,agdamous Egyptian poet, Hafez
lbrahim!"®was quoted as saying: “when you educate a womam,cyeate a nation.”
Little did he know that his statement would beccendiché for educating women and
girls in the world, replacing the word ‘create’ wfeducate’. Indeed, as noted by the nun
participants, there is overwhelming evidence thateducated woman or girl is more
likely to challenge harmful social, cultural, ecaomoal, educational and health
adversaries facing them and the world at largevals not surprising that the Grey nuns

have engaged themselves in the work liberatingwieomen and girls.

It might be argued that the Grey Nuns capitalisedhe quest for gender equality and the
spirit of faith and service to get involved in liagon initiatives through the provision of
education to girls. These values were evident e wlays they led and managed their
schools and lives. Their initiatives and servicenponents led to the growth of their
institutions. The participants described their irement in girl education which had
touched the lives of many girls since their arrivall946. The next section examines the

means used by the Grey Nuns to promote girl educati Malawi.

4.3 The Methods Used by the Grey Nuns to Promote GEducation in Malawi
In the previous section, the researcher presemddiscussed the findings on why the
Grey Nuns got involved in the promotion of girl edtion in Malawi. The present

section is aimed at establishing the different rméshused by the Grey Nuns to promote

178 Edgar Lungu. Keeping girls in school to improvevhern health inWeekend NatigrSaturday 14
March, 2015.
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girl education in Malawi. The promotion of girl ezhtion at both primary and secondary
school levels is a very sensitive exercise thds d¢at effective mechanisms if the results
are to be positively realised. Girl education forone of the essential aspects for Catholic
founded schools. Apparently, the study findingsegded this as one of the reasons for the
Church’s recruitment of reverend nuns to be invdlwe this mission. Thus, in this
section, the researcher discussed the findingh@methods employed by the Grey Nuns

in an effort to effectively promote girl educationtheir schools.

In an effort to squeeze proper views for this segtseveral questions were designed. The
key question was about the particular approacheshwiave been used by Grey nuns in
promoting girl education. It was directed towardistlae participants. In response, the
participants revealed that the Grey Nuns appli¢iiréint strategies to keep the girls in
school. These included: relentless emphasis ornptiree, supporting the poor girl child
and provision of conducive physical environmentténms of security, proper food,
provision of adequate teaching and learning mdsereand supporting the education of

men or boys.

4.3.1 Emphasis on Discipline of Teachers and Studisn

On the issue of discipline, the studies revealatltte Grey Nuns advanced the notion of
uncompromising discipline in both teachers and esttsl as one way of promoting girl
education in their schools. As expressed by sdrmrher at Ludzi Girls Secondary, the

Grey Nuns “put much emphasis on discipline on sitles: both students and teachers
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are supposed to be disciplined®This had been done through several means like:
provision of sound leadership, guiding and counsgllinvolvement of parents in the

discipline of their children, and careful recruitmef teachers.

4.3.1.1 Provision of Sound Leadership

Firstly, the findings revealed that the Grey Nuesdnstrated certain leadership styles in
the promotion of the girl education in the countinpough discipline. The participants
described the Grey Nuns’ indispensable managenal moral leadership skills in
pursuing the promotion of girl education. According Dwight D. Eisenhower,
leadership is the art of getting someone else teaoething you want done because he
wants to do it’®In case of the Grey Nuns, they have been leadjingativating the

people under their control, teachers and studdiies ao that they do their jobs well.

According to another teacher at Ludzi Secondary8kiine thinks that

The Grey Nuns have a rationale for offering edweato girls, for setting
up institutions like this; they have a rationaleeyt have the intended out
comes which they want to achieve at the end of dag. They stick to
those goals’®

These intended outcomes could not be achievelatisn. As leaders and managers of
girl education Grey nuns required considerationvofk policies, ethics and procedures

to ensure that this is achieved. They listenedht teachers and students and readily

17 Eocus Group discussion, December, 2014.

178 Mind tools:Essential skills for an excellent career
http://www.mindtools.com/pages/article/newLDR_4ihtlownloaded on 28th March, 2014.
"Focus group discussion with teachers at LSS, Deeer@b14.
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supported and guided them properly. Indeed dis@phas been championed through
good managerial skills as the same teacher fuetkgained:

That is why all the discipline comes because thélyvgant to achieve
their goal. If they want 100% pass rate, it will b80%, no minus, no

addition. If they want six points at MSCE, they Ivfight hard to get a

SiX.lSO

The same teacher expressed views that this haarhadivantage in that both teachers
and students were punctual and hardworking. “Tieeelot of discipline here unlike in
other schools. And also students as well as teactiexy work hard. No time is wasted
here. No period goes without anybody in cld$4 Another teacher observed that there is
a spirit of working as a team, “no one works asralividual, so there is team work. So
we find that members belonging to the same depaitinieey are working together, no

one works in isolation®?

Another thing that one teacher explained furthes it “the administrators themselves,
some of whom are Grey Nuns, were there to makethatehings were done in the right
way. They did not just leave things to go any wayt, everything should be done the way
it was supposed to be.” This meant there wagarse-faire type of leadership. In fact
teachers have to perform as first teacher putidod:

Once you have been given a responsibility, you hhaveake sure that you
are performing. The willingness should be theré themve to work, even
if you are given a subject, you make sure thatstbdents will do well in

that subject. So each one of us makes sure thae#neers understand
what teachers have brought for them on that pdaticar during that

particular lesson®®

*Ypid
Blipid
#7pid.
*bid
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However, this type of management has not gone wii some of the teachers who
claimed that it brought about difficulties to retdeachers. “Sometimes teachers do not
stay for long for one reason or another.” Regasdtésvhat was said, this way of leading
has greatly benefited the girl child who has beminéd to be disciplined and hard

working, hence more liberated.

The findings have also revealed that the Grey Nisesl another type of leadership which
is known as moral leadership in order to reinfatsipline. According to Leithwood et
al this type of leadership focuses on values, fseled ethics of leaders themselves.
Authority and influence are to be derived from deible conceptions of what is right or
good!®* Grey Nuns seemed to have taken the opportunitlyeif values, beliefs that take
on sacred or cultural characteristics to institglibne in both teachers and students. For
example, one parent when asked what she likes dteaducation by the Grey Nuns she
said:

| like their moral authority. When we send our dnén there, we do not
expect them to learn something bad. We know thahewe teachers
cannot abuse our children as it happens in goverhsehools or private
schools. Teachers in some government schools avatgschools end up
having affairs with girls. Sometimes even if they Kot propose to our
children, it also concerns us when teachers hadagsatimong themselves,
which may act as bad example to our children. Thall absent in nuns’
schools'®

Knowing that a health seedling means a bumper bar#he Grey Nuns have

implemented religious observances in order to preveeir students from what they

184Kennedy A. Leithwood., Doris Jantzi, & Rossane i8tach.Changing leadership for changing times.
Buckingham, UK: Open University Press, 1999, p.10.
®nterview the mother, March, 2015.
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perceived as dangerous or pollutants. They didlfisnarrying the girls’ religious and
moral development with discipline. This is what tBeputy Head-teacher (DHT) of
Ludzi girls’ secondary school meant when he said:

The students are also encouraged to attend prayessbe on Sundays,
Wednesdays, even before they start lessons, theytbhapray. So this is

serving on the part of their spiritual life, andemthon the discipline,

making sure that learners are on the right patthaltime!®®

A student at the same school, student A, concumigdthe teacher that indeed the nuns
“help us to pray hard. They encourage us to pragt hike during Wednesdays, we have
masses and Sundays alike. So we grow spiritualty work hard and develop in
everything we do*®’ This gave the Grey Nuns an upper hand in the ptiomof girl
education in Malawi through their life style whiglas a classroom on its own. In other

words, the girls learnt a lot from the life stylietbe Nuns.

The direct fruit of discipline as described by theticipants was found to be respect. A
student at Ludzi Secondary school said that “we terrespect our teachers, like in terms
of dressing, the use of language. So they help bg tgood students. We always think of

success and we are sharp, we grow like t4t.”

The study also found another moral aspect of thddeship executed by the sisters from
their life style and this was modelling. Althoudtete have been numerous methods used

by the nuns to encourage discipline, this one statdbecause it was not commonly

18 Interview with DHT of LSS, December, 2014.
18’Focus Group discussion with students of LSS, Deezn@14.
188 ;

Ibid.
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found in other schools where the nuns are not fodust of the students consider nuns
as role models, not only morally but educationaiyp. Another student at Ludzi
secondary school had this to say about the sigmifie of the nuns in their lives:

We can emulate their examples as others are teqctimy are head-
teachers. So we know that we can also make it and & profession like
them. In addition to that, most of them go outgltke country like Canada,
Lesotho. So when they go to other lands, so wethiak that may be one
day we are going to do the sanfi.

The argument here is that the girls are advisdzbtmodest and reserved taking from the
life styles of the vowed life of obedience, poveaityd chastity lived by the sisters. The
boarders are particularly immersed in the religiatraosphere and regimented routines
modelled at convent life. The boarders are of ssunfluenced not by their classroom
teacher or teachers only, but by the mistress argeh of boarders and the pervasive
presence of all others in the nearby convent agdsilsters working in their boarding

house’® To the girl child this becomes a signal influerime powerful women, which

remains with her the whole of her life, even in plce of work after school.

It can be said that, as models, Grey Nuns are hubsngs in touch with their
transformative potential. The relationship betwésm and the students and even with
teachers, very often has deep personal and embtimhka. Grey Nuns, as women
teachers, have realised their own capabilitiegdoen and functioning against immense
obstacles which suggest to fellow women and ginlst they should have the same

opportunities, as men and boys have done, to &etiveir potential. This character is

189 pid.
199 Opservation by the researcher.
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also reflected in the teachers whom they recruiefodly in view of having solid

discipline.

4.3.1.2 Careful Recruitment of Teachers

The teacher and nun participants described hovhéea@nd other members of staff were
recruited with an aim of reinforcing discipline. |[As about the intersection between
religion and education. For instance, the pointtdrsection of the two has been stressed
when recruiting teachers and other officers forirtisehools. Teachers were recruited
carefully to shield girl$®* They had to be of good morals and provide posiidaehing

to the girl, offering them the double challengeeytooked for officers who are more of
educators than teachers. They looked for officdns wan witness because they believe
that “children will pick up far more by example tfeir educators than by masterful
pedagogical techniques, especially in the praaic€hristian virtues**? This poses a

great challenge to the retention of teachers becaotsall teachers have both qualities.

The study also found that the recruited teacher® wapported in every way possible.
They were given incentives such as good houseshwhere always renovated if they
were problems with them. The house rentals whidy there paying were found to be
very minimal. All this is done to promote coopesatifrom them so that they do not play

but work*®®

9% nterview with DHT of LGSS, December, 2014.
192 Miller
193 |Interview with the DHT, LGSS, December, 2014.
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The argument is that girl education requires spetiategies like recruitment of suitable
members of staff. A member of staff should be adbleespect the girl child. A member of
staff should not find in a girl child a wife to mmgr like in the case of some male
members of staff. It is thus obvious that the biegabf managerial and moral leadership
is imperative to the success of girl education ialdwi. However, this would not be

perfect if it was not supported by guidance andheeiling.

4.3.1.3 Guidance and Counselling of Students

The study revealed that the most mentioned mearghvwhme out in the interviews and
focus group discussions was guidance and coungelBoth Grey Nuns and teachers
have been involved in the process in an effort tdivate the girl-child and sometimes to
effect transformation in case of indiscipline. Qady teacher at Guilleme Girls Primary
School emphasised that guidance and counsellingiies directing girls in proper
conduct so that she should achieve her aims ofjlaischool. Several other participants
affirmed the application of guidance and counsgliin encouraging girl education by
nuns. A nun at Ludzi Girls Secondary School acelyatoted that:

Some of the girls’ lack motivation may be from wiithor from among

themselves and also from their parents. And soegative comments
come from their parents...... even lacking selffic@amnce. And you know
girls believe they can’'t do as better, or as besiays. That is carried with
them even if they come to our good school or to@hgr good school. So
they have that attitude, ‘I can’t do well in thiahd this brings them

back!®*

194 Focus Group discussion with teachers at GGPS, ihleee 2014
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In such type of scenarios, nuns came in througtlagge and counselling to quell the
situation. Very often this was appreciated by premho easily took note of the
developments in their children. For example, thbdaof one of the girls at Guilleme
had this to say:

There is no doubt that Grey Nuns are specialistcaanselling our
daughters. Our daughters usually respect and listethe advice and
guidance given by the Grey Nuns. We see this incbidren when they

come home. The results are clear. We know thatr otfeenbers of staff

like teachers are also involved in counselling children®®

The former teacher at Ludzi Girls’ Primary Schosbaconfirmed the same idea that:

Grey Nuns have been known for guiding and coumgglistudents,

especially adolescents in their relationship widlgmts, in academics, in
morals and personal challenges. Because of whoateg\girls have been
more willing to listen to them and comply to thpieces of advicé®®

The point from the above descriptions was thatguie and counselling was found to be
the most effective way of promoting girl educatioecause of the fact that it involves
exchange of ideas between the girl-child and they®tuns; or between the teacher and
the student. It helps them to get an explanatiaha@acconduct of the girls, the situation of
the girls, in a friendly environment. It also afffis the girls in whatever positive
endeavour they are doing about their educations ks rendered it the most effective
method of encouraging girl education in the schaatsby the Grey Nun¥” Though the

counselling and guidance was accorded such a@osgarents had a role to play too.

9nterview with the parent on the Closing day, Debem 2014.
98 nhterview with the former teacher of LGPS, March13.
¥ nterview with Sister W, December,2014.
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4.3.1.4 Involvement of Parents in Conduct and Pesgrof their Children

Besides guiding and counselling the girls, the wtaldo revealed that the Grey Nuns
have been using the parents in the education Ist giccording to the interviewed nun at
Ludzi Girls Secondary School, the nuns have begiting parents on regular basis in
order to inform them about the conduct and progmssheir children. Nuns took
advantage of the parents days, for instance ancetsoes invited them specifically to
discuss the child, if the matter is very urgente ®ignificance of the involvement of
parents in the education of the girls was cleaa isupplement made by the interview
respondents. For example, one of the interviewet msister W, noted that:

We look at the background where some of the childme coming from,
and we assess the situation. We try as much asbfgdsat if we have
identified them..... we help in different ways,heit through the parent or
helping that girl aloné®®

The nuns did not only work with the parents whols#deen or daughters they knew or
they kept in their schools, but even those whondithave their children in the schools as
highlighted by Sister W that: “not only do we loakmay be some of the girls we have
known, but some parents we do not know. We helmtteerealise that education of the

girl child is very important°

The point of focus here was that parents couldoeagnored from the upbringing of their
daughters in schools. This is supported by the Bopa Paul II's statement on the rights

of parents which the Grey Nuns have been influetgede said:

199 pid.
99 nterviews with Sister W, December, 2014.
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Parents are the first educators of their childremuman values and the
Christian faith; and they have the fundamental trigh choose the

education suitable for their children. Schools sisparents in exercising
this right by helping students to develop as thépud. In some

situations, the Catholic School is the only confaatents have with the
community of the Churcff?

Despite all the efforts to try to be in contactiwihe parents, all was not well with the
Grey Nuns. As one nun noted that ‘some parentsaskrthe girl to get the transfer from
here to another school’ for one reason or anotBeme parents had limited time or too
busy to be involved in the education of their ddegh Some parents refused to
cooperate with the Grey Nuns as put forward byesixt

....some parents do not understand and do notufurBome parents do say
plainly that their child cannot behave in the wag tboarding mistress
says.....because she does not do A, B, C, at ham&o they are like they
do not understand us and some of them do not ac&ptwe feel
threatened. Though we feel like that we do not lbakk but continue
educating girls in truth®*

As noted by this nun, this brought with it somellgraes to all stakeholders like parents,
the child and the nuns themselves. Despite thesd#leolges, the Grey Nuns were
relentless in their pursuit of girl education ir tepirit of their foundress. From the above
findings it can be noted that Grey Nuns employedimber of strategies under the same
banner of discipline in order to promote girl edima They justifiably used the proper
leadership styles, carefully recruited teacherspleyed guidance and counselling and
involved parents just like most of the efforts adlvet effecting true social change in

liberating them. Now let us turn to how the GreynNisupported poor students.

2% 0ppe John Paul Il, The Church in Oceania, (2001330
Ynterview with sister X, December, 2014.
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4.3.2 Supporting the Poor Students

The study findings also showed that the nuns useduapport given to needy students as
a means of promoting their education. Educationgids is seen as economically and
socially costly to most of the parents. These costse from tuition fees, PTA fees and
teacher’s levies for development, transport, uni®iand others. In this type of situation,
it has been found that these costs have had disamiimpact on the choice by parents
on whether the children should be educated andhadhddren, boys or girls, should be
educated. This problem has not spared the Grey’Nahsols, especially the secondary
section. According to a teacher at Ludzi Secondahpol:

Students are not sent back home because fees éslantheir inability to
pay fees. The Grey Nuns have their own resouraeshé&needy girls are
allowed to attend the class®8.

This situation was particularly rampant at the selemy school because students are
selected to the secondary school without lookintpeir economic status. Rich and poor
alike, are selected to the secondary school. larotlords, the majority of the parents do
not choose to have their children at Ludzi Girle@elary School. The situation at the
primary school was different from the secondaryosthBoth primary schools were

principally boarding schools, with some studentsnmfrthe community around who

commute as day scholars. In such cases the panadiis deliberate decision to send their
children. Most of the parents were either from rfedclass or high class. Despite this,

still some of them did not manage to pay fees atomheir children still benefited from

22 Eocus Group Discussion with teachers at LGSS, mbee, 2014.
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the sisters’ good will or generosity by allowingetharents to pay the fees in instalments

or late, depending on the complaint forward®d.

However, the studies also showed the assistanea givthe poor students did not in any
way suggest that the congregation receive spaaifig from donors or the Ministry of
Education. Usually the schools were able to livéhimi their means. Most of the funds
which they use come from the sale of produce frbenfarm of the secondary school.
Sister W complained about this that:

Nowadays there are so many problems outside and/hait we are

receiving is completely different from that we gioet like school fees....
The little funding we get from the government jassists us to go further,
but we have never closed due to lack of fufids.

All'in all, this gesture by the Grey Nuns has saerumber of students benefiting from it
by making education possible and affordable. Thtess believe that if these poor girls
are educated they would be in a better positiotake care of themselves and their

families too. They would be liberated from the bagel of poverty through education.

4.3.3 Provision of Conducive Physical Environment

The study also revealed that the Grey Nuns provigeger physical environment in
order to promote girl education. According to thepbty Head-teacher of Ludzi Girls
Secondary School, this involved the “coming up wité existing structures that are there
that are in the schools in order to assist a difld¢’ He particularly mentioned the

establishment of Ludzi Girls’ Secondary School@wsarkable and a turning point in the

203 |nterviews with Sister X, December, 2014.
2% nterview with Sister W, December, 2014.
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promotion of girl education in Malawi, as that mearlot of investment from the sisters

themselves.

The participants expressed their satisfaction withstructures erected by the Grey Nuns
in all their schools. Guilleme was the first esisiininent in 1946. Though they found it
already being run by the Teresian sisters, a looagregation of Lilongwe Diocese, they
tried to bring it to the level of what it is todawith all structures suitable for the
education of the girl child. Ludzi Girls Primary 8wl started in 1949 as a co-education
primary school. After looking at the needs of thaldvian girl child, the Grey Nuns
decided to separate girls from boys by construdtiriy own structure®® According to
Sister Adelaida Jere, Bishop Joseph Fady, the dwereplaced the retired Bishop Julien,
supported a lot the efforts of the Grey Nuns inuartogg land and putting up some

structures we see tod&y.

The study revealed that Ludzi Secondary Schootestan 1972 as Junior Secondary
school. It stemmed from the initiative of the Gigyns who started a group of Women
called “Chibanja” to support girls and teach theooking and sewing®’ According to
some sourced documents from the ministry of edowcatLudzi Secondary School
benefited from the second International DevelopmAgency credit that Malawi
Government got in mid 1970s, for the provision e&adhers’ houses, student hostels,

classrooms, laboratories, libraries and othertunstnal facilities. It was not only Ludzi

2°Today Ludzi Girls primary school is completely @ifént entity from Ludzi Boys Primary school. Both
schools are within a distance of 400 metres betweaeh other.

206 Notes by sister A. Jere.

27 |pid.
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Secondary school which benefited from this aid, dgb schools like Nkhamenya Girls,
Likuni Girls, St. Mary’s Girls, Stella Maris Girland Robert Law$’® The Grey Nuns
were also supported by the Government in erectorgesstructures, as a grant aided

school to support girl education.

Provision of the proper physical environment alsgolved trying to procure many
resources, for example, some text books, equiponsed in the laboratories, land and all
those thing$% The conducive physical environment was observestingents as central
to their education as emphasised by one student tha

We are provided with a number of books. We haveaddibrary there
covered with books. So we have some research ihdbks, then we find
appropriate information that help us to excel in education. We are also
allowed to borrow books from the librafi’

Another student added that:

We have also good diet. The food is good; you krstudying goes
together with the stomach. We have lunch, we happer, we have good
breakfast. They also give us some food stuffs, ainat items, from
Canada. So this encourages us to work Ard.

Confirming this was the deputy Head-teacher of Lwids’ secondary who had this to
say about the conduciveness of Grey Nuns Schaptlteducation:

So if you ask them (girls) to say why do you likedzi? They will tell you
there is good education; we get all the facilitegded for us. So they are
comfortable. Even this time when they are living lome, some of them
are not even happy to go back home because ofdgartent that we give,
starting from the boarding, the kitchen and thedeozic ared’

208\inistry of EducationHeads of Secondary School Seminar, 5th — 9th @ctdi®81, Ref. No.
CO/11/vol.1I/39.
“nterview with the DHT of LGSS, December, 2014.
i(l’Focus group discussion with students of LGSS, Déeen2014.
Ibid
#2nterview with the DHT, December, 2014.

92



The situation at the primary schools was not afferdint as they tried to provide what is
necessary for the girl child. According to the dgpwead-teacher of Ludzi Girls’

Secondary, whatever was provided to them had aandage of enhancing discipline
among the girls. He noted that “the meals that vexide to them they are not actually

being given at random. We have got at least a goerdl and that menu is followed.”

Some participants particularly mentioned the cémtle that sporting activities played in
the life of the girl in Grey Nuns Schools. The Haadcher of Guilleme Girls Primary
school noted that in his school they ‘believe floata learner to perform in class it is not
only being seated in the classroom; she needsgresheher mind as welf** The Deputy
Head-teacher of Ludzi Girls Secondary School camclrwith this view and he
highlights that:

We have sporting activities which are well stipathton the timetable.
Every Tuesday they go for sports. We have got ghysiducation period.
And every Saturday they also go for physical exesi*

According to key informants, physical activitiekdisports have a comparative advantage
over other physical activities. According to thenise teachers at Ludzi Girls’ Primary,
the fact that the method involved the need to goamd meet some schools, girls were
exposed to what happens outside their location.y There able to exchange ideas
between them and their colleagues in other schélso doing they were able to learn
more and refresh their brains. This rendered #rg effective means in the promotion of

girl education in the schools run by the Grey Nuns.

213 Interview with the Headteacher, GGPS, Decembetr420
2% nterview with the DHT of LGSS, December, 2014
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Apart from good food, good library, enough classesl physical activities, the
participants revealed that Grey Nuns have beenigirgythe girl child in their custody

with good accommodation. Good accommodation he@nbypgovision of such amenities
as enough beds, enough toilets, showers or bathlsges and above all, maximum
security. According to one of the boarding mistessat Ludzi Girls’ Primary, the Grey
Nuns believe, if at all they have a good sheltertfe girl child, then the girl child

“would concentrate on her studies.” As a boardingtiiution the girls were well

protected heré" A senior lady teacher, who is also a former studérihe Grey Nuns,

was proud to say that Grey Nuns’ schools had endoigts for girls. She noted that
even in the hostels the beds are enough where gidchas a bed, unlike in other
schools?'® Additionally, the DHT of Ludzi Secondary Schooledited the system of
security found in these schools. He said that:

As a boarding secondary school, girls are wellgoted as compared to
may be day scholars, those who attain their edutatt the Community
Day Secondary School (CDSS) and some other schvd@ee there are no
Grey Nuns. Those students may not be well proteddd within the
boarding we have got some trusted watchmen whoaklgtlook after
them, day and night. So they do not think of artgrierence from outside

and so forth, just because they have such a gogtbement?*’

However, despite the apparent successes in thecpiast and security of children from
outside influences, there still stood some min@llelnges. One male teacher at Guilleme
Girls Primary expressed concern over what he cadjgoradic theft cases from the
boarding. He said that “the school at a certaireterperienced sporadic theft cases from

the boarding where some mattresses were stolemglass computers. This was short-

2 nterview with Sister X, December, 2014.
8% ocus group discussion with teachers at LGSS, Deegr2014.
Znterview with DHT of LGSS, December, 2014.
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lived since the situation was arrested soon aftefsyahrough vigilance and cooperation

with the watchmenR'®

On this issue of protection or security of the gjirkome participants observed that
sometimes it has turned from protection to prowectess which was observed to be
negative. For instance, one teacher observed ith#té name of security and protection,
the girls have been denied the opportunities towiik others from other schools like in

sports, drama and other activities at the diskeieel.”**°

Citing an example, a teacher participant at LudzisGSecondary School expressed
concern that the girls at their school “do not tpket in the yearly science fair, which
make them lose a lot. Had it been that they wetmdapart in science fair, they would
have improved in one way of another in sciené€s.Commenting on the same issue,
another teacher believed that “learning in Grey fsgihools does not just occur in class,
there are several avenues. So it's like seeingaingd So our girls are limited in that
arena apart from classroom situatiéfiHowever, in view of such allegations, a logical
interpretation of these findings points to ideat tiiere are some vices still prevalent in
Catholic schools like those run by the Grey Nunsctwidownplay the efforts in the

promotion of girl education.

8 ocus group discussion with teachers, GGPS, Deaedbi4.
29 Egcus group discussion at GGPS, December, 2014.
220 Egcus group discussion at LGSS, December, 2014.
221 i
Ibid.
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The studies also found out that there were othmiarkable physical structures that are
provided to girls, especially the day scholarsprider to balance their position with those
at the boarding. For instance, at the two primanyosls there were boreholes which
served as a complementary source of water as wedupporting the special needs of
adolescent girls like managing menstruation whilscnool. For example, at Guilleme
Girls’ Primary School, one lady teacher expressatisfaction with how girls were
treated in an effort to promote their educatiomgsioreholes erected:

Some girls start menstruation right here at schbokhis scenario lady
teachers come in very quickly to assist the gid advise her in every way
possible. Here at Guilleme there is a borehole lthatbeen erected assist
in these situations. This is not common in schauthout Grey Nuns,
especially government schools where the girl magxposed to boys who
can laugh at her, and eventually withdrawing fraincml| %2

This was found to be very advantageous to thechittl who feels accepted, understood
and encouraged by fellow women. The girl childégn to continue with her schooling
without many disturbances. As noted by this ladygher, this is very different from other
schools where there were no Grey Nuns, especiallgrgment schools where boys are
all over and very often no special facilities areyided for the girl child to support her
education in a special way. Most girls feel shyfear the presence of boys who may

laugh at them and eventually drop out of school.

In addition, some participants commended the GregsNor supporting the day scholar
girl child in her education. After observing thaete were differences in the access to

education by the day scholars and the boardersGtieg Nuns introduced temporary

#2%Focus group discussion at GGPS, December, 2014.
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boarding facilities for the day scholars so thaytlare at par with other girls who are
boarders. This has been advantageous since tbéaschave benefitted from evening
classes or early classes conducted by teachereamdrs. Many day scholars are also
selected to different secondary schools, upliftthg women from the surrounding

communities.

All the arguments on the provision of proper phgsenvironment to a girl child point at
one thing: a girl child education is like specialueation for physically challenged
persons. The Grey Nuns’ schools are speciallydfifte this education. Being Catholic
schools, this is supported by the education ethais t

A school's physical environment is also an integtaiment that embodies
the genuine community values of the Catholic traditSince the school
is rightly considered an extension of the homeuight to have "some of
the amenities which can create a pleasant and yfaatmhosphere." This
includes an adequate physical plant and adequatpregnt®*

Following the Catholic education ethic of makingomnsidering a school “an extension
of the home,” the Grey Nuns created a pleasantfamily atmosphere that is very
liberating and beneficial to a poor Malawian gibkespite some huddles, “in the boarding
school, it is a cheerful homely place where sonmenéiships are formed, both with the
sisters and other school companion€? Catholic education realises too that girl

education cannot be done in isolation as notedamext section.

223\tiller, "Five essential marks of Catholic Schoolstiap. 3 inThe Holy
See's teaching on Catholic Schoddanta: Sophia Institute Press. 2006.
*Interview with former student, December, 2014.
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4.3.4 Education of Boys

The study also revealed that the Grey Nuns havemigtbeen involved in girl education.
They had been revolutionary enough to educate bogs. Although they did not have a
particular school for boys, they had assisted hoysie way or another. One senior sister
observed that:

When we go to this department there are girls wkeeveducated by the
Grey Nuns. When we go to different departmentspweet both boys and
girls who were supported in their education by Gy Nuns..... You

know Archbishop Tarcisius Ziyaye, Father Patrickawhle and other
prominent people, were supported by the sistersfealeproud?®®

This statement revealed the revolutionary and meip endeavour of the sisters in
promoting girl education. They realised promotinig gducation only would not be
enough, but educating men equally, who would suppeir efforts. This is supported by
the statement by the United Nations that:

Adolescent boys and young men are critical alliethe battle for gender
equality and must be proactively and positivelyageg at an early stage.
They can be educated to challenge gender stereptppemote positive

constructions of masculinity, and practice attimi@dmd behaviours based
on equality and respect for human rigfffs.

The true liberation for women and girls should edeinvolve men for they can
contribute positively. If you cannot defeat themgriwwith them. Some of them become

good ambassadors for this cause.

229 nterview with sister W, December, 2014.
228yNFPA: Adolescents and Youth: 58th session of theission on the Status of Women: 12 March
2014. htp://lww.unfpa.org/public/home/adolesceR&trieved on 1st April, 2014.
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This section of the study revealed that there Haeen numerous methods used by the
Grey Nuns to promote the education of the girl &hill in all the nuns have been
providing the girls with holistic education. Accand to a key nun participant, that
means:

bringing up a girl to be a full human being. Wecteghem not only to do
very well in class, but we also teach them outbiole they should behave.
They should be hard working; they should be at tinee be self-
reliant....take care of themselve$?’.

According to the Catholic Church, holistic educatimeans that Christian values and
virtues were to be ever present in the teachingpaackices of the schools. It is what the
Grey Nuns have been doing in the promotion of ggilication in Malawi. This brings

real freedom and liberation to a girl child. In thext section the researcher looked at
how efficient the Grey Nuns have been in using éhewethods as perceived by the

community.

4.4 How the Participants Perceived as the Contribins of the Grey Nuns to the
Promotion of Girl Child Education in Malawi

In the first section the researcher presented swlissed the reasons cited by the nuns as

to why they got involved in girl education. In tipeevious section, he presented and

discussed the means used by the Grey Nuns to peogibteducation in their schools.

The methods used have been seen as the intersqumiaoh between religion and

education. The Grey Nuns have been undertaking nmatigtives in order to give the

holistic education to the girls so that they becdruly liberated.

2%nterview with Sister W, December, 2014.
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In this section, the researcher presents and dissusw the participants perceived as the
contribution of the Grey Nuns towards girl educatio Malawi. In an effort to handle the
section effectively, the participants were askeddmpare the education standards in the
Grey Nuns schools and other schools where the Ghays were not present. The
guestion was directed to all participants. It wiaseal at assessing the effectiveness of the
methods used by the Grey Nuns in promoting girlcation in their schools. The
responses obtained in this section were from irtkdapterviews and focus group

discussions conducted.

From the descriptive responses, it seemed all Hréicppants recognised the efforts
employed by the Grey Nuns to promote girl educaimoMalawi as effective.
For example one teacher participant had this taabayt Ludzi Girls Secondary School:

There is no doubt that the Nuns have been verytefée | look at this
school as a model. If you were to have good qualitycation, then this is
a model. Whatever happens here, inclusive of afigs) it is a model
school....What a school is supposed to do in esséimaes what is being
here. All factors being equal, | think the qualady education, will be
achieved, punctuality, discipline, hardworking, mar everything done
procedurally, no pushing, no running around lookiog girls, whatever.
Everything is done in time and perfectly. That'sywhcalled it a model
school??®

Another teacher participant at the same school epeapthe nuns’ school with the school
where she was, before being transferred here ier dodgive credit to efforts by the Grey
Nuns in promoting education for girls. She recogdithe eagerness of the girls to learn

which pushed the teachers to work hard too.

%28 0cus group discussion of teachers at LGSS, Decerbe4.
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As for me, at first it was like very tough for medause | had to read hard
or get prepared thoroughly because the girls ang agtive. So when you
were not prepared, you were like you will be finedh questions. So at
first I was like looking at it as very tough becauss different from the
school where | was. So here | think this time lased now but it's quite
involving because you need to get prepared, yéatly.

What interested most of the teachers, was theuaddtitof the learners themselves.
Teachers noted that “every girl is willing to leafdbnce a teacher had entered the class,
they participated fully throughout.” This could because they were happy with the
education offered to them by the Grey Nuns. In stige to appreciate this, one girl
participant said thatWe do not have much free time to waste. All the tgrused for
other activities or academic activities. So we dedhmuch time to do academic work so

that we should be passing we&lf°

A boarding mistress from Ludzi Girls’ Primary schatepended on the attitudes of
parents and guardians to assess the effectivefdissiiocontributions to girl education.
If the Grey Nuns were not effective in promotingl gducation, then the parents would
have lost confidence in them. The great “numberstadfients found in our schools is a
testimony that parents and guardians have confidancetrust us.” According to her,
parents were encouraged because they saw thairanibehaving differently from their
friends and other children. The children exhibitegbroved trends of behaviour when

they go back to their homé¥:

229 1h;

Ibid.
29 Egcus Group discussion with students at LGSS, mbee, 2014.
#Yinterview with sister X, LGPS.

101



A critical look at the responses given by paregtgrdians, students and teachers, there
is a general consensus appreciating the effortshbyGrey Nuns in promoting girl
education as effective. In order to establish éwell of effectiveness of the methods used
by the Grey Nuns to promote girl education, thecaesher asked the participants to
describe the reasons championed by parents foirggtitkir girls to these schools. This
effectiveness is based on a number of issues @aitwds as identified by the participants.
These include: better academic performance whidougpled with strong religious and
moral values, low indiscipline cases, communitytipgration, high levels of confidence

by parents, degree of respect between teacherstaahents.

On the academic performance as an indicator oéffieetiveness of the methods used by
the sisters in promoting girl education, the hezather of Guilleme Girls Primary
School was sure that one of the reasons for patersesnd their girls to the nuns’ schools
is for better academic performance. For instaneenbted that his school had been
improving for the past four years. The story wasdifferent from the other two schools.
The results shown in the following tables were @Grilleme Primary School and Ludzi

Secondary School respectively.

Table 5: PSLCE results for Guilleme Girls Primary school fahe past three years®

Year No. of candidates Passed Selected To national secondany
entered school

2012 163 157 77 5

2013 157 150 84 9

2014 144 144 97 20

Source Guilleme Girls’ Head teacher’s Office, 2014. Rapgd with permission.

22 g50urce: Guilleme Girls’ Primary school Head-teash®ffice.
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Table 5 shows that the number of candidates ehtened those who passed has been
decreasing. However, those getting selected tonskacy schools and national secondary
schools had been increasing for the past threesy@&ae results show how efficient the
methods used by the Grey Nuns have become evepesh@his was an indicator that in
the primary schools they have been contributingtatd the number of girls getting
selected to secondary schools in Malawi.

Table 6: Showing MSCE results for Ludzi Girls’ Secondary Soti.?*

Year | No. of candidates| No. of candidates No. of Pass
entered passed candidates Percentage
failed (%)
2010 81 78 3 96.2
2012 73 73 0 100
2013 71 71 0 100
2014 79 79 0 100

Source: Ludzi Girls’ Secondary School: Deputy Head-teacheffice, 2014. Reprinted
with permission.

These results substantiated that the Grey Nuns wdeed experts in girl education. It

was not surprising therefore that most parents lerdidence in them. It should be

noted that these tabulated results do not suggestthe findings in this study were

qualitative. They were there just to give weighthe descriptive results obtained from

in-depth interviews and focus group discussion.

Additionally, Ludzi Girls Secondary School, in 2028d 2013 was on record as having

produced the best results in the country because girls got six points. Some of these

23 5ource: Ludzi Girls’ Secondary School: Deputy Hézakcher's office.
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girls were sent to China and United States of Aogefor further studie$** This showed

how the Grey Nuns’ efforts in educating girls areagly appreciated.

The study also revealed that the parents, guardindsstudents themselves had a lot of
trust and confidence in the Grey Nuns for theiirgrelis and ethical contribution among

the students. Parents considered high morality daanthe schools as an indicator of

effectiveness. For instance, it was learnt durimg interviews that some parents chose
these schools after considering the moral histdrghe school. One of the teachers
revealed this when he said that:

Through experience | have noted that most of therpga are eager to send
their girl children to a morally good school. Tachyparents, what matters
is the good moral record of the school. They warlig sure that the future
of their child is guaranteed. They obtain inforroatfrom friends, teachers
and even the nuns themsel¥&s.

The study also showed that the low rate of indistgpcases was another indicator of the
methods used by the sisters. As indicated by therdoog mistress of Ludzi Girls’
Primary:

We have had some indiscipline cases here and thbre.is due to the
reason that the girls we have here have differankdrounds. The other
reason is that they are human beings. Where thheruaman beings you
cannot avoid indiscipline cases. Whenever we hdaamtwe apply
whatever necessary to correct the probf&m.

Another indicator identified was the degree of ez$gthat is there among teachers and

students. This was clearly stated by one of thdestts at Ludzi Girls’ Secondary School

24 Interview with DHT, LGSS, December, 2014.
%5 Eocus group discussion with teachers at GGPS, rbleee 2014.
Y nterview with sister Z, December, 2014.
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that ““we tend to respect our teachers, like imigof dressing, the use of language. So
they help us to be good students. We always thirduccess and we are sharp, we grow

like that.”>3’

The study also revealed another indicator of tlstess’ effective endeavour in girl
education. Around Ludzi vicinity, the community mieens participated in some
initiatives initiated by the sisters to facilitatee smooth running of girls’ education. For
example, they participated in the maintenance efrtiad from the junction, M4 road, to
Ludzi. They did this without demanding any paymdittis was a gesture of appreciation
from the community around for the developments uatten by the sister$® This

proved that the sisters’ methods of promoting @ducation have been somehow
effective. The sisters have not only changed tkesliof the girls but have also

transformed them.

However, the participants were also asked to descaasons they would not choose the
Grey Nuns’ schools. It was aimed at establishirgitieffectiveness of the methods used
by the Grey Nuns in promoting girl education. Irspense, most of the participants
showed that they were not ready to give reasons.ganent described by the sister was
reluctant to send his child to Ludzi Girls Secoryd&chool because of faith, Jehovah’s
Witness>° However, after seeing the attitude of the sisteeseven asked the girl to

become a Catholic Christian. In addition, the redea observed that some girls choose

not to appreciate the efforts by nuns because hlagg an impression that they are very

2T Eocus group discussions with girls at LGSS, Deaam014.
B nterview with the DHT, LGSS, December, 2014.
239 Interview with Sister Z, December, 2014.
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strict?*° It was crucial to note that there were some negatéactions as these. The
negative comments were based on the existencardd swes in the schools where nuns
operate. These shortcomings were also attributezbmee individuals who deliberately
chose not to appreciate the contributions of theyG@Gxuns towards girl education.
However, despite such allegations, the findings\pto the idea that there were some
vices still prevalent in Catholic Schools like thosun by the Grey Nuns, which

downplay the efforts of the nuns in this endeawysromoting girl education.

Basing on the above findings about the effectiveradsthe methods used by the Grey
Nuns in promoting girl education, it can be saidtthdespite their imperfection, their
methods are worth appreciating. In the descriptgwean, it can be said that the efforts of
the nuns were either appreciated or not. The assampvas that the participants’
positive attitude and appreciation towards the hwmsk was the effectiveness of their
contribution, while the opposite points to theiefiectiveness. Knowing that the Grey
Nuns have not been perfect in their pursuit of gdlcation, it means there have been
some limitations. The next section tries to find what have hampered the efforts of the

Grey Nuns in the promotion of girl education.

4.5 Limiting Factors to the Grey Nuns’ Efforts of Romoting Girl Education in

Malawi
The first section in the presentation and discussibresearch findings established the
reasons for the Grey Nuns’ involvement in the probamof girl education in Malawi. It

was revealed that it was mainly due to their defsirggender equality in education and

#4%Girls’ conversation in the bus on their way hon@nirschool, December 2014.
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their commitment to faith and service in the Chur€he second section established
methods that have been employed by the Grey Nutieipromotion of girl education. It

was found that they have been using several metibas$ included execution of sound
leadership, provision of proper physical environtremd supporting the poor girls. The
third section established how the participants giged as the contribution of the Grey
Nuns towards girl education. It also attempted staldish the effectiveness of the

methods used.

The present section is aimed at presenting andugBsty the factors that limit the
effectiveness of the efforts of the Grey Nuns ianpoting girl education in their schools.
Owing to the fact that in the school setting thecesss of educating the girl is not a
monopoly and obligation of the Grey nuns, even ottaff members are bound to
participate. Thus, the answers to this questiorevadatained from all participants. The
participants, which included nuns, teachers, paremd students, were asked as to
whether they have encountered any problems in pioghgirl education. Girls too, were
asked whether they met problems in their educatilhthe participants seemed to agree
that the problems were there which could be cleskias economic, religious, social-

cultural, health, geographical and educational.

4.5.1 Poverty of Parents
The in-depth interviews and focus group discussieite nuns, students and teachers
revealed that most of them recognised the impoetariceducation of the girl and were

willing to assist in the pursuit of this noble causlowever, most of them felt that most

107



parents could not afford to pay for their girls @splly at the secondary school level. It
was difficult for some parents to afford the castsnaintaining families and also to send
their daughters to school. Some parents live ighatonditions which was the reason for
failing to pay fees for their daughters. One of pfagents who failed to pay fees for his
daughter at Ludzi Secondary School said:

My daughter was selected to Ludzi Secondary Schdaliled to pay fees
for her. Instead we chose that she should go tonamwnity secondary
school where we could manage to pay within our ree¥ve wanted our
daughter to get educated but we are poor. As yowsea from our home,
we are not rich, we have many problems. We coutdmanage to meet all
the school costs, especially school f&&s.

This was also observed by the DHT of Ludzi Secop&mhool who said that:

Being a grant-aided institution, now and again domes, after a certain

period of time, we tend to raise some school féaat one also threatens
the turn up of the girl child. For example, thisi@t time you find that the

school fees, | mean the boarding fees has gone W55,000.00, how

many would afford to pay that? We have had sontamees whereby may
be parents would say | want to withdraw my daugfran here because |
cannot afford.....so with the exorbitant amounsdfiool fees that is being
offered, most of the girl children are being addiscouraged??

Not only do paying what is called direct costs lgahool fees become a problem to many
parents, but also indirect costs like transport @amtbrms.
For instance the DHT’s other observation was that:

At the same time also others you find that, sinég & national secondary
school, somebody from the south has been seleass] they look at

transport costs coming here. On top of schools, féesy should think

about transport. That also threatens the girl dild

Ynterview with the father parent, March, 2015.
#qnterview with the DHT of LGSS, December, 2014.
243111

Ibid.
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The observations show that one of the significanblems in the nuns’ efforts to uplift

the girl child educationally was that parents wsti# required to meet the costs of the
children’s education through paying for direct sost indirect costs. The situation at the
secondary school was found not to be any diffefearh that of the primary schools.

Although some parents for the boarders seem to mest of the costs with ease, there
were still some parents who were not rich but gileigo pay fees for their daughters in
order to accord them a better education. In additiothis, although the primary school
education was conspicuously free, parents wererstjlired to share the costs of their
daughters’ education through buying of uniforms,ereise books, pens, school
development fund, school reports, examinationsaher requirements which were often
hard to obtain. This is remarkably adverse to thg scholars in the primary schools.

These have been very detrimental to girls more bwys in the household.

These findings are echoed in the report by GendérHuman Development in Malawi
2010, that although boys were susceptible to bexguded from school because of
poverty, girls were much more likely to be deprivadthis sense. Girls are at greater
disadvantage than boys because households withliv@tgd resources appear to prefer
educating a boy to girl since boys would be breaders in the family. This denies a girl
of an equal chance to be a family’s breadwinnery\dten this has been cited as the
common reason for children, especially girls, topdout of school or to be withdrawn
from school. The commonly held view in this serséhat more girls drop out of school

than boys**

244 UNDP: Gender and Human Development in Malawi 2@1G0.
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4.5.2 Social-Cultural Practies

The study also revealed that some cultural prestiGeve had a remarkable dent in as
much as girl education is concerned in the GreydNanhools. Although these schools
are multicultural in nature, it is undeniably trtteat the girls come from communities
which are tied to culture. As such it becomes atmifficult and sometimes very
difficult to separate these girls from their cudtupractices. Practices such as early
marriages, wedding ceremonies and early pregnadeigied girls from acquiring formal
education. This is perpetuated by patriarchal stres of the communities which
disadvantage women and girl education. On the issueearly marriages, while
interviewing the teachers, one lady teacher renagarke

It is very disheartening to see that some girlsidbcome back when they
go for holidays. We just hear that they have beenried to a man.
Sometimes the men who marry these girls are ewveer dhan the girls.
As a woman this pains me a lot because these masrsometimes do not
take long?*

Early pregnancy in particular was observed as baiggeat hindrance to girls’ education
in these schools, particularly at the primary s¢hd@rious participants, teachers and
nuns explained the way this problem pushed parestsgcially fathers not to send girls
to school or to send them to the boarding schéel tihat of the nuns. One of the male
parents complained about girls getting pregnant:

| like educating girls while they are young. | lileending them to a
boarding school like this one just to protect thigam boys who would
sometimes take advantage of the girl. Many of as éme thing, to come
back home from school while pregnant. It becomeyg gesappointing and
regrettable to us as pareft8.

245 Eocus Group discussion with teachers at GGPS, ihleee 2014.
248Conversation with the father with the researchept@mber, 2014.
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On other cultural practices such as marriage cemezapbridal showers and engagement
ceremonies the study showed that they have had ribgative effect on the girl child
education. According to the senior lady teacher,

Parents allow their girls to take an active roléeha marriage ceremonies,
bridal showers and engagement ceremonies. The gmobkith the
involvement of young girls is that after these fiimres they want to think
and act in that way. This put the girls at a disadage since most of
them may not do well at school or decide to dropafischoo**’

These observations are enriched by the report ad&@eand Human Development in

Malawi 2010, that early marriages and pregnancyldembme a significant cause of drop
out for teenage girls especially at the secondahpd level. The report said that the
pregnancy rate at the secondary school accountd8opercent of the drop outs as
compared to 13 percent of the primary school. Gndther hand, their counterparts,
boys, the drop-out rate is only 2 percent. The meglso revealed that some girls marry at
the onset of their puberty, while boys tend to marlittle bit later. These were real

threats to the girl education.

The study also revealed that most of the girlsesyisychologically because of poverty
and their belief systems. Sister W observed thattrabthe girls worry a lot about what
they do not have. They like comparing themselves$ Wallow girls. And if the girl is
“lacking some of the things, though she comes hérshe is de-motivatetf® As a result
she does not do very well in class because she kalk confidence. Sometimes she may

indulge herself in inappropriate methods to gettveha needs.

24T Focus group discussion with teachers at GGPS, rbleee 2014.
Hnterview with sister W, December, 2014.
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Additionally, the study revealed that most of thdsghave problems with their belief
systems. According to sister W, “girls believe tregnnot do as better or best as boys.
So.... they carry it with them when they come to good school or if they go to any
good school*° They do not have that positive attitude to fightlsat they achieve what
boys can achieve. According to sister W, anothgclpslogical factor that affects girls’
education is the tendency for girls to work as vidilials when they are in school. She
observes that:

And of course they do not encourage one another when they are here

they do not encourage one another. Each one is tsoaese working

individually. So working like that cannot promoteem?*°

The observation is substantiated by other researchade into the behaviour of
adolescent girls. There is a strong argument thd$ generally tend to be more
competitive not only in appearances but also acadd#iyn They keep on comparing
themselves with each other. The problem is that tbsults in fewer tendencies among
girls to work as a team. They lean towards workiaegndividuals. Consequently they are

deprived of a chance to learn from each other ésipeacademically>*

The research also revealed no significant diffegsnia the attitude of the main ethnic
groups found in Mchinji. The Chewa and the Nsengadp matrilineal while the Ngoni
patrilineal; have almost the same attitude towa@idseducation. Sister W said that she

observed the same thing in all the tribes that wtmaiirl experience in all the tribes was

249 |pid.

20 pid

®lreiHuang, and Jian-Xin Zhang. "Self-efficacy, ssdfeem, and positive/negative affect
in 2247 adolescents." Chinese Mental Health Jo#a , 2010: 149-152.
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the same: they were oppressed domestically. Thiégatsidered girls as dish washers
and second class citizens. Some people still didenoourage their daughters to go to
school. The research further revealed that evassache border, in Zambia, the situation
was not very different as substantiated by Sisteh&:
“Though Malawi and Zambia are different Nationsgytiface the same
challenges in the promotion of girl education. he tEastern part of
Zambia which boarders Malawi, have the same etgroaps as Malawi
which include, Ngoni, Chewa and Nsenga. What ditiee the laws
governing the two countries. This is also one efrasons that led to the
establishment of the communities in Zambia by they@uns.?>?
4.5.3 Poor Health of Girls and Women
The teacher participants at Guilleme Girls’ Primegyealed that early pregnancies and
marriages brought a lot of sufferings to the gint&l their families. One lady teacher had

this to say:

Some girls who get married in the villages are wenyng. As a result they
face problems in giving birth since they are ndtrypature. Some of them
may even die. It is even a burden to some parehtstake care of both
the new born baby and the mother. This puts thiel emd the mother in
danger of losing lifé>*

The above argument suggested that some girls nighmarriages. This is supported by
recent research that there are 26 million adolésgiels, between the ages of 15 and 19,
who give birth annually which accounts for abou®d df all births in the world. In
Malawi it is about 26 percent of the teenagers whe birth. If the girls are kept in

school, which is known as girl education, they gmevented from taking early

#2Anterview with Sister W.
%% ocus Group Discussion with teachers at GGPS, Deeeri014.
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pregnancies and having early marriages. This im fuevents its negative effects on the

adolescents and their new barh.

4.5.4 Negative Religious Practices

Some teacher participants expressed their condeyat ome religious practices which
did not respect the value of sending girls to s€hdbey described them as tantamount
and counter- productive. The two common religionsthe area were found to be
Christianity and Islam. A lady teacher had thisag:

On one hand some churches bless marriages of vengypeople yet they
know quite well that doing so is wrong. It is a d&iof double standard as
they preach about sending girls to school and ey found themselves
blessing child marriages. On the other hand, Mos)éhough few mainly

in trading centres, have their own initiation ceosmes which sometimes
keep children out of school. Sometimes they aretited to go to school

as it happens overnightt

The argument show that, although most religion®tmeen supportive to women and girl
education, sometimes perpetuate male dominandeisdciety as most of them are also
led by men. They tacitly and covertly reinforce Ié@male status. This has had a lot of
influence on the enrolment of girls since most bém drop out or assume their
traditional role as second class citizens. Still religious matters, some participants
observed that some parents may decide not to sexnd daughters to these schools
because of denominational differences. This ischbtesister Z:

Some parents are afraid to send their daughtees hegause they think
they will be converted to Catholicism. Though then@sphere of our
school is catholic, we do respect the religionswfstudents. We do allow

%4 Edgar Lungu, Keeping girls in School: to improvenborn health iWeekend NatigrSaturday, 14th
arch, 2015.
%% ocus Group Discussion with teachers at GGPS.
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them to pray in their churches freely. We do neotéoanybody to become
Catholic?*®

The argument revealed that religious differencefaith or denominations may impede
girl education. Out of sheer ignorance or knowledgene parents feared the loss of their
daughters to another faith or denomination. Notsenthe girl child to school because
of this disadvantaged the girl, for sending thid tp her faith school is a dream not
realised. Some denominations like the Jehovah'sié8ges have almost no school in the

area for the girls to go to.

However, as noted by the DHT of Ludzi Girls Secogdaome parents had come to
realise that the sisters were not primarily purgure conversion of girls to Catholicism.
They were meant to offer integral education tasgimlthe Catholic liberating atmosphere.
One parent was so excited with the transformatéamsn his daughter that he announced
to the Headmistress that the daughter was no loagsghovah’s Witness faithful but

Catholic faithful®®’ The next section looks at legal factor.

4.5.5 Weak Laws Protecting the Girl Child and Parets Ignorance

A lady participant at Guilleme Girls Primary assted the early pregnancies and
marriages to weak laws which fail to protect thd ghild. She bemoaned young girls
getting married helplessly as she said:

As a mother | watch helplessly when a girl as yoasgl3 or 14 gets
married because our laws are silent of this. Efenlégal age when the
child can get married is 16 in Malawi. Further]lstvhen the girl gets

28 |nterview with Sister Z, December, 2014.
B nterview with the DHT of LGSS, December, 2014.
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married, she is not protected against violence ftbe husband which
very often end up in divorcg®

The other lady teacher at the same school bemotmeedynorance and illiteracy rate
among parents especially women which make thenvietim to the situation. She had
this to say:

The problem is that most parents are illiterateeyrhre also ignorant of
some laws which even defend them. Passing thetlaywsotect the girl is
one thing while applying them is another thing.uggest that if there
could be massive civic education in the rural argasut laws that can
protect girls, then parents who allow their childte get married early can
be prosecuted in the court of law.

What the arguments suggested was that there wiaa kit to be done to protect a girl
child by law. Malawi was identified by the Unitedatibns as one of the 10 countries in
the world with the highest rates of child marriaglis was partly attributed to the law
which the children could marry with parents’ cortsanl5. However, this lady expressed
these concerns about the lower legal age for @mldio marry in Malawi without
knowing that in few months, the Marriage, Divoragel &amily Relations Bill would be
enacted in Parliament. This was done in Februd@¥52 The enacted bill, among other
things, changed the age to #8Though this was seen as a milestone, the probfeta o

application in the rural areas still remains a ldmagle because of ignorance and illiteracy.

%8 Eocus Group Discussion with teachers at GGPS, ibeeg 2014.
Daudi Kayisi. Marriage Bill gives girls hope ithe Daily TimesMonday, February 23, 2015
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4.5.6 Insufficient Educational Facilities

Interviews with some teacher participants showed #ithough the sisters have made
remarkable progress in erecting structures in otdgromote girl education, they still
had some areas which were lacking. It was verycditffor them to accommodate all the
girls wanting to come to their schools becauseagk |of teachers’ houses, enough
classrooms especially in the primary schools they For example one male teacher at
the Guilleme Girls’ Primary school had this to say:

We appreciate what these sisters are doing towhelgromotion of girl
education in Malawi. However, most of the teachbese have no
accommodation. We lack teachers’ houses. In additizve lack
classrooms. The problem is that the governmenkithat sisters are self-
sufficient, they lack nothing. The government arttieo development
agencies seem reluctant to assist in developmeunth @s these.
Sometimes we feel neglect&d.

The argument suggested that the basic requirenmenarfy school is infrastructures
needed for the school. The school needed phystoattsres like classrooms, good
libraries, science laboratories, computer laborasoidormitories, etc. Though the sisters
have done their part through the church, to biiesé schools, they often faced great
financial problems maintaining them or building n@nmes. In view of the church’s
partnership with the state, it is necessary forgtneernment to supplement the efforts by
the church in the provision and maintenance of gcbaildings. The commonly held
view that the sisters were rich should be debunRédks was supported by Pope John

Paul II's letter advising that “concrete stepde.taken to implement true equality for

%9 Egcus Group Discussion with teachers at GGPS, ibeeg 2014.
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non-state schools and state schools which at timee sime respects the latter's

educational program,” in all democratic countf®s.

The lack of necessary infrastructure impacts adhersn the girl child. If a teacher has
no proper accommodation, his or her morale is yadithinished. He or she may come
late to school. In response the girl child may @ase her absenteeism from school; she
may get discouraged, eventually deciding to dropajuschool. Her performance and

achievement levels may remain low, to the advantdigiee boy.

4.5.7 The Geographical Location of the Schools

Some nun and teacher participants expressed corateat the positioning of the
schools. All the schools are of reasonable distdrama the main road, M4. Guilleme
Girls’ Primary school was situated 3 kilometresnirthe main road while Ludzi Girls
Primary and Secondary schools are situated aboutlsmetres from the main road, M4.
One of the male teachers at Guilleme had thisyo sa

Our girls find it difficult to travel from and tde main road. This becomes
more dangerous when they come late without beiogresd by parents.

Boys from the nearby boys’ school, Guilleme Boyshdé&st, have no

problem with that. This adversely affects girlsrttmys?®?

This concern was also echoed by one community mernben Ludzi who said that:
“though the nuns have bought a vehicle for the is@any school, the road problem still

remains. It becomes almost impassable during ra@egson as the road become

%Y *Observatore RomanoEnglish Edition, July 23, 1997, p.2.
#%Focus group discussions with teachers at GGPS, ritmere 2014.
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muddy.”?®® Another problem with the location of the secondschool was that some
girls from the North or the South who have beeedel to this school, found it difficult
to find transport to and from school. The DHT afdzi Secondary School already
observed that:

Since it is a national secondary school, someboaiy the south or from
far north may be selected here. When this happtres,parents or
guardians have to look for costs for transport ecantiere, top of schools.
This threatens girl child educatiéff.

These views by the participants suggested thaigthtiue efforts have been made by the
Grey Nuns and the community to alleviate these lprob in the light of liberation
theology, some still remain which disadvantagedhechild. This is supported by the
UNDP’s report on Gender and Human Development 2040 Malawi is very far from
realising the adequate infrastructures such assrqgedhs, bridges and transport to ensure
easy reach to school for all school-age childféThe problem is particularly acute in
rural areas like Ludzi and Guilleme. Some girls rdagide to drop out of school because

of this.

#3Conversation with bicycle commuter from Ludzi Tuff with the researcher.
%4 nterview with the DHT of LGSS, December, 2014.
%5 UNDP: Gender and Human Development in Malawi 2@1@®2.
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4.6 Chapter Conclusion

In this chapter, | have presented, analysed aretprdted the major findings of the
research pertaining to the Grey Nuns’ contributiowards girl education in Malawi.
From the participants’ responses | have showntlleaGrey Nuns have had some reasons
to get involved in girl education. Their desire fgender parity, the spirit of faith and
service in the sisters are major motivations. sbatame to light that there are several
methods used by the Grey Nuns to promote girl édutan their schools. Though these
methods have been presented as largely effectiveelsow somewhere they have been
imperfect as evidenced by the society’s perceptibthe Grey Nuns’ contributions. In
the same chapter, | have also presented some datiair have impeded the successful
promotion of the girl education in their school$e$e factors ranged from education,
legal, religious, geographical, social-cultural &zonomic. All in all, the nuns’
contribution towards girl education has been seehave liberated many women and

girls. The next chapter presents conclusions, afibns and recommendations.
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CHAPTER 5

CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

In the previous chapter the researcher presentedysed and interpreted the research
findings in the light of the research questions alihgenerated some themes. In this
chapter, which is the last one, the researcher rhasle conclusions and some

recommendations from the research findings.

The whole study attempted to investigate on thdritmrtion of the Grey Nuns towards
the promotion of girl education in Malawi since ithirst establishment in 1946. The
study was guided by the following research questi¢h) Why do Grey Nuns promote
girl education in Malawi? (2) What have been thehuds used by the Grey Nuns in
promoting girl education in Malawi? (3) How the fieéipants perceive the contributions
of the Grey Nuns to the promotion of girl child edtion in Malawi? (4) What have
been the limiting factors to Grey Nuns’ effortspgbmoting girl education in Malawi? In
order to explain this well, the nuns’, teachergirgmts’ and students perspectives were
sought based on their experiences with the GreysN&indings were based on the
observations, in-depth interviews and focus groigrussions with these groups of

people.
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The nuns had described their reasons for gettimglved in girl education. They
emphasised their desire for gender equality andpiré of faith and service in their lives
as the main powers behind it. On the other handicgents described the means used
by the Grey Nuns in promoting girl education. Altigh some participants had positive
attitudes about the effectiveness of these methsdsie still held negative stances
concerning the effectiveness of the means usechéyGrey Nuns in promoting girl

education.

5.2 Conclusions

On the question of what motivated the Grey Nungeatibinvolved in the promotion of girl
education in Malawi, it can be concluded that fastigolution is not sufficient in the
promotion of girl education. It is accompanied hitlf aspect, the fight is enriched. Like
in the case of the Grey Nuns, they seem to have §eecessful because of faith in their
lives while advocating for gender equality througghucation. However, there is still a

long way to go if this is to be realised.

On the question of what approaches the Grey Nukes i@ promote girl education in
Malawi, it can be concluded that there are numevgays which can be termed liberating
as well as counter liberating, effective and ndeaive. Although they are not all
perfect but can contribute significantly to thegpli of the promotion of girl child
education in Malawi if only liberating and effeaivones are adopted. Hence, those

involved in girl education should take heed to ddwgy those methods that can work.
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On the question of how the participants perceive@dha contribution of the Grey Nuns
towards girl education in Malawi, it can be con@ddhat the methods which have been
used by the Grey Nuns can be rated as effectivie.hds been found from the confidence
and trust that the parents have in the sisters. Qdholic Church’s approach to girl
education is one of the best approaches becauselitdes the faith aspect which
provides a girl child with holistic education. Netreeless, the approaches are yet to be

adopted by many schools trying to promote girl edioo.

On the fourth question of what hampers the promotibthe girl child education by the
Grey Nuns, the conclusion is that the impediments multi-sectored which need
multiplicity of ways to tackle them. They cannot taekled by the Grey Nuns only, but
by the corseted efforts of all the stake holdersgim education which include the
government, the nongovernmental organisations, ctimunity leaders like chiefs,
religious organisations and others. Thus, it igreft importance to support any efforts in

this direction.

5.3 Recommendations of the Study
Following the above conclusions, the study madermsd¢vecommendations to the stake
holders in girl child education.
» Creating girl friendly schools:
There is need to create more girl friendly schaooldalawi modelling
them on the Catholic Schools like those of the Gdayps. There is need to

re-emphasise the point that more single sex sclsbalald be constructed
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with adequate physical and academic facilities lboth teachers and
students, probably one in each constituency. Teekeols should adopt
the balanced methods of promoting girl educatienukar and religious, in
order to give full liberation to girls. The methodlkould be both secular
and religious. This will be education for the gihild not education on the
girl child.

Educating parents and the community at large:

As a way of creating access to the girl-child edooa parents, guardian
and the community leaders should be educated anerbeded of the
primary responsibility in caring for and ensurinthat their children,
especially the girl-child obtain maximum formal edtion. Both boys and
girls can go to school. Fathers should equalle tgecial interest in their
girls, spend time with them and get involved inithgbringing for that
will change their attitude which will eventually @urage girls’
participation in their education. If need be, \gkacommittees should be
established to look into the welfare of the edwratf the girl in early
years.

Introducing targeted trainings and exchanging &sit

There is need for the government, through the mmnisf education to
introduce special training courses after the preise teacher training,
teachers, matrons or head-teachers in the gindheschools. For the
already existing schools, there should be ableriange exchange visits

with those schools that are doing well in girl eghimn promotion.
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Re-enforcing Laws on Early Marriages:

Despite the fact that early marriages continuecttug it is undoubtedly a
form of human rights violation. The researcher dlie just enacted
marriage bill but what remains is its enforcementl aadvocacy. It is
important that parents should know the consequen€gsushing their
children into marriages. This equally applies tligreus organisations or
faiths who bless the child marriages. They musiide aware that there
is a price to pay when they do that. Girl-childtwits can be used as part
of the educating process in the campaign in whichrches and other
faith-based organisations should take part. Theyiis that while some
churches tend to violate these laws, people tenisten to them more.
Parents need to be empowered economically sinceaghtsese violations
come as a result of economic incapacitation-poverty

More financing of Religious organisations:

Religious organisations like the Grey Nuns are mefécient in
promoting girl education. There is need for moreficial resources from
donors to be directed towards these organisationisat they reach where
they are intended. At the same time, the religioggnisations should be
encouraged to write proposals to ask for the fuindsr donors. When
accessed, these funds can be used to build stegctatart projects to
alleviate the poor communities around and sometipas fees for the
poor girls. However, these will have to be jealguslken care of and

secured to avoid unnecessary damage.
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5.4 Areas for Further Research
The researcher in this study found out that thexe great impact of the Catholic
education in the promotion of girl education in klal. However it was
impossible to tackle everything in one study. Thedg punched some holes
which need to be filled by carrying out furthereasches. The study recommends
further studies to be undertaken in the followinggs:
* Investigating the role of the leadership and teacmmmitment to the
promotion of girl education in Catholic Schools.
* Investigating the perceptions of women towards Isinrgex education
experiences in Catholic Schools.
* Investigating the role religious identity plays the promotion of girl
education in Malawi.
» Exploring the development of the student leadershiCatholic Girls’

Schools
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5.5 Chapter Conclusion
The contribution of the Grey Nuns towards the prbamof girl education has been
positive and significant as revealed in the regeafhey have contributed in formal

education which has seen many women and girlsnattagreater education heights.

The provision of formal education has been consuler power behind the reduction of
poverty?®® There have been arguments in favour of formal &t for girls as rendered
by the Grey Nuns, because of how it affects theilt being and empowerment. Educated
girls are better equipped to extract the most befreim available services and existing
opportunities and to take the advantage of theratsre opportunities, roles and support
structures. These are shown through increased m@&aming potential, ability to
bargain or negotiate for resources within the hbakk decision-making, autonomy,
participation in decision making and many moras lfor this reason that the Grey Nuns
have unreservedly undertaken this task of libegagjinls by offering them education, in

the light of the Gospel, from 1946 to date and thesycontinuing.

#%Ejleen KaneGirls’ Education in Africa, What Do We Know Aboute®egies That Work? Africa Region
Human Development Working Paper Seri&&shington, D. C. The World Bank.. 2004;

Paul Schultz. ‘Why Government Should Invest Mor&tlucate Girls.World Developmer20 (2) 2002.

pp. 207-25:
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APPENDICES

Appendix A: INTERVIEW GUIDES
1. WITH THE NUNS:

Factors that led to the Grey Nuns getting involvedn the promotion of Girl
education in Malawi.
(Zinthu zomwe zinachititsa kuti ma Grey Nuns ayambentchito yopititsa

maphunziro a atsikana patsogolo muno mMalawi.)

. What do you perceive as reasons for your congrag#ti be involved in the promotion
of girl education in Malawi since 19467
(Mukuona kuti ndi chifukwa chiyani chipani chanwaghala chikuthandiza kupititsa

maphunziro a atsikan apatsogolo kuchokera mchakd @46 muno mMalawi?)

. How did your congregation become involved in gdleation in Malawi?
(Fotokozani momwe chipani chanu chinayambira kuaeagio mbali pa maphunziro

atsikanamuno Mmalawi.)

. What factors contributed to your decision of beaugran Gray Nun?
(Ndichiyani chomwe chinakuchititsani kuganiza kotukhale mmodzi wa masisitere a
Grey Nun?)

. In what ways do you feel Catholic education ethasehcontributed to the society’s
acceptance of your role as the promoters of gintaton in Malawi?

(Ndi njira ziti zomwe mukuganiza kuti chiphunzitschampingo pa maphunziro
chathandiza kuti anthu avomereze ntchito zanu rggdti limodzi lopititsa maphunziro

atsikana patsogolo?)

. How would you describe the education of the gibiher Catholic founded schools?
(Mungafotokoze chiani pankhani ya maphunziro a mavasamtsikana msukuluzina za
Chikatolika?)
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How would you describe the relationship betweenyGxeins and Girl education in

Malawi?

(Mungafotokoze kuti palikugwirizana kwanji pakathigani chanu ndi maphunziro a

atsikana kuno Malawi?)

. In what ways do you feel the Gray Nuns have coutet) to the society acceptance that
the girl child and women should be educated?
(Ndinjira ziti zomwemukuganiza kuti ma Gray Nunbatdiza kuti anthu avomereze kuti

maphunziro a mwana wamtsikana kapena azimayi nflimli@a?)

. In what ways do you feel you have impacted onegidcation in Malawi?

(Ndi njira ziti zomwe mwamukhudzanazo mwana wamkgmmulimbikitsa pa
maphunziro ake?)

How do you think Malawi will change as a resultyafur Congregation encouraging
many girls to go to school?

(Kodi mukuganiza kuti Malawi adzasintha bwanji laitea Chipani chanu pokweza

maphunziro a atsikana?)
The participants’ perceptions of the Grey Nuns’ Cotributions to Girl Education

. Describe the reasons cited by parents and the comyaround as to why they send
their children to your schools.
(Fotokozani zifukwa zomwe mukuganiza kuti makoldanmazitumiza ana awo ku

sukulu zanu.)

Limiting factors to Grey Nuns’ efforts of promoting girl education in Malawi

. Describe some ways in which the success of girlcation by the Grey Nuns is
threatened in your school?
(Fotokozani zipsyinjo zomwe mumakumana nazo pokitdga maphunziro a mwana

wamtsikana pasukuluyanu?)
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. Describe your personal experience pursuing the ptiom of girl education in Malawi.
(Fotokozani zomwe mwaziona inu ngati a sisitere itgap maphunziro atsikana

potsogolo.)

2. WITH THE TEACHERS:(Focus group discussion with teaders and interview

with headteachers or deputy headteachers)
The Participants’ perceptions of the Grey Nuns’ Cotributions to Girl Education
(Momwe anthu ena amachiwonera Chipani cha ma Grey ths pa nkhani
yolimbikitsa maphunziro a atsikana mMalawi.)
. Describe some factors you think has pushed thentgate send their daughters to this
school run by the Grey Nuns?
(Fotokozani zomwe mukuganiza kuti zimapangitsa rftakonbiri kutumiza ana awo ku
sukulu yanu ino?)

. Describe some ways in which the education offeoegirls in the school is different from
other schools where there are no Grey Nuns?

(Fotokozani njira zomwe maphunziro womwe akulandmaana wamtsikana pa sukulu
pano ali wosiyana ndi maphunziro atsikana komweébkuma sisitere a chipani cha ma

Grey Nuns.)

Mechanisms or Methods used by the Grey Nuns to proote girl education:
(Njira zomwe ma Grey Nuns amagwiritsa ntchito polinbikitsa maphunziro a

atsikana.)

. How do the gray nuns support or encourage the ¢iduacaf girls in your school?
(Kodi a Grey Nuns amathandizapo bwanji pamaphuraaitsikana pasukulu yanu?)

. Describe ways in which you teachers have been eagmg girl education in your
school?
(Fotokozerani njira zomwe inu aphunzitsi mumathaindi pa maphunziro a mwana

wamtsikana?)

Describe things found in this school that promatkagiucation?
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(Fotokozani zinthu zomwe zili pasukulu pano zomwikuthandizira kupititsa

maphunziro a atsikana patsogolo.)

Limiting factors to Grey Nuns’ efforts of promoting girl education in Malawi

. Describe some ways in which the success of girlcation by the Grey Nuns is
threatened in your school?
(Fotokozani zipsyinjo zomwe mumakumana nazo pokitda maphunziro a mwana

wamtsikana pasukulu yanu?)

. Describe your personal experience in pursuing tbenption of girl education in Malawi.
(Fotokozani zomwe mwaziona inu ngati a sisitere itgap maphunziro atsikana

potsogolo.)

3. WITH PARENTS:

The Society’s perceptions of the Grey Nuns’ Contribtions to Girl Education

a. Describe factors that led you to send youddiailthe school run by the Grey Nuns?

(Fotokozani zifukwa zomwe zinakupangitsani kuti umize mwana wanu wamtsikana

kusukulu ya ma Grey Nuns?

b. Describe some ways in which the education offéceyour daughter in the school is

different from other schools where there are noy®fens?

(Fotokozani njira zomwe maphunziro womwe akulandmsana wanu ali wosiyana ndi

maphunziro atsikana komwe kulibe ma sisitere aartiipha ma Grey Nuns.)

c. How satisfied are you with the education offeregdar daughter by the Grey Nuns?

(Ndinu wokhutira bwanji ndi maphunziro atsikana weenma Grey Nuns akupereka?)

d. As parents, how do you assist the Grey Nuns inptieenotion of girl education in
Malawi?

(Ngati makolo, mwakhala mukuthandizana bwanji nda r&rey Nuns potukula

maphunziro a atsikana muno mMalawi?)
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4.

a.

b.

Mechanisms or Methods used by the Grey Nuns to proote girl education:
(Njira zomwe ma Grey Nuns amagwiritsa ntchito polinbikitsa maphunziro

aatsikana.)

a. How dathe grey nuns support or encourage the educatipoun daughter in her school?
(Kodi a Grey Nuns amathandizapo bwanji pamaphuraaitsikana pasukulu yanu?)

b. Describe things found in this school that proemgit! education?
(Fotokozani zinthu zomwe zili pasukulu pano zomvkeithandizira kupititsa

maphunziro a atsikana patsogolo).

Limiting factors to Grey Nuns’ efforts of promoting girl education in Malawi

a. Describe some ways in which the success ofegidcation by the Grey Nuns is
threatened in the school of your daughter?
(Fotokozani zipsyinjo zomwe masistere amakumanar@adonbikitsa maphunziro a

mwana wamtsikana pasukulu ya mwana wanu?)

b. Describe your personal experience pursuing tbengtion of girl education in Malawi.
(Fotokozani zomwe mwaziona inu ngati makolo a aopitpa maphunziro a atsikana

potsogolo).

WITH STUDENTS:
(A Focus Group Discussion Guide with Present Studés)

Mechanisms or Methods used by the Grey Nuns to pneote girl education:

What do you think are the ways in which the Greynslinave been promoting your
education as girls in this school?
(Ndinjira ziti zomwe ma Grey Nuns akhala akuthaagdz pamaphunziro anu ngati

atsikana pa sukulu pano?)
Describe things found in this school that promatkagiucation?
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(Fotokozani zinthu zomwe zili pasukulu pano zomwikuthandizira kupititsa

maphunziro a atsikana patsogolo).

Limiting factors to Grey Nuns’ efforts of promoting girl education in Malawi

. Describe some ways in which you think your edueatiath the Grey Nuns is threatened
in your school.

(Fotokozani njira zomwe mukuganiza kuti maphunam msukulu za ma Grey Nuns

akhala akuwopsyezedwa.)

. Describe your personal experience in pursuing goluication with the Gray Nuns.
(Fotokozani momwe inu mwakhala mukumvera popitiriseaphunziro anu ndi

masisistere.)
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APPENDIX B: Consent Lette:

THE UNIVERSITY OF MALAWI

Chancellor College

Faculty of Humanities
Theology and Religious Studies Departmer

Your participation in this interview is entirely mtary. By signing this consent fol
and completing the interview, you are giving yoongent to take part in this resear If
at any point you decide that you do not want togete the interview, please inform i

administrator. Your refusal to participate will nasult in any penalty or loss of bene

(Kutenga nawo mbali pakafukufuku uyu sikokakamyza Eluli ndi ufuu wotenga nawo
mbali kapena ayi. Mukalola kutikitira ndiye kuti mwomereza kuti muchita nav
kafukufukuyu. Mkati mochita kafukufuku, ngati mataga kuti simukufuna kupitiriz
nawo chonde tidziwitseni. Kusapitiriza nawo sikymzagitsa kuti mulangidweapena

kukulandani mwayi wina uli wons
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A CONSENT LETTER FOR THE RESPONDENTS

Dear respondent,

| am carrying out a study on the above topic forolwH need your assistance. The study
has arisen from a research problem that: thereerg little research in the women
congregations like the Gray Nuns, who are involwedyirl education promotion in
Malawi. In this regard the research would likerigastigate the contribution of the Gray

Nuns in promoting girl education in Malawi.

The findings of the study may assist Ministry ofudtion Officials correct the problem
by allowing school administrators to adopt apprateripractices and policies which will
in the long run promote the girl education. Lessos this study may be an eye opener
to the girls who would like to excel in studies hat school. The study may also
contribute positively to the general performanceCattholic schools in promoting girl
education.

Your contributions therefore, will be very signdiat in my study and will help me to
come up with reliable information for both primaand secondary sector in Malawi.

Thank you for your cooperation and your time witlgour busy schedule to support this

study.
Amon A. Masanda
Your Name and Signature Today’'s Date
Name and Signature of the Researcher Today's Dat
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KALATA YOFUNSA KUVOMEREZA KUTENGA NAWO  MBALI
PAKAFUKUFUKU

Ndikuchita kafukufuka pa mutu wakuiufufuza zomwe masisitere a chipani cha Sisters
of Charity of Ottawa (SCO) kapena kuti ma Grey Naohkita potukula maphunziro
atsikana kuchokera mchaka cha 1946 mpaka 20d#o ndidzasowa chithandizo chanu.
Kufukufukuyu wachokera pa vuto lakuti pali kusadaitapena kusazindikira kwakukulu
pa zomwe zipani za a Amayi mumpingo zachita p@aitggatsogolo maphunziro a tsikana
muno mMalawi. Choncho kafukufukuyu akufuna kufufuzamwe a chipani cha

masisitere a Grey Nuns achita pancthitoyi m’dzikemim

Zopezeka mukafukufukuyu zingadzathe kuthandiza wswllu a ku Unduna wa
zamaphunziro kuchepetsa vuto pakuwalola woyendstdaluzi kutsatira njira ndi
malamulo oyenera womwe pomalizira pake akhoza kud@uknaphunziro a atsikana.
Zochitika mukafukufukuyu zingadzatsekule maso akat® womwe akufunitsitsa
kuchita bwino pa sukulu. Kafukufukuyu adzathandsamasukulu a Chikatolika kuchita

bwino kwambiri pankhani yotukula maphunziro a asi&.

Choncho maganizo anu adzakhala wofunika kwambipméddzathandiza kupeza zinthu
zoyenerera pamaphunziro a atsikana msukulu za printh secondary muno m’Malawi.
Zikomo kwambiri chifukwa cha chidwi chanu komandbawi yanu ngakhale kuti muli

wotanganidwa, pokuthandiza pakafukufukuyu.

Amon A. Masanda.
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Appendix C: Letter from Chancellor College

CHANCELLOR COLLEGE

PRINCIPAL
Christopher Kamlongera., B.A.. DipT'EO., M.A., PL.D P.O. Box 280, Zomba, Malawi
Telephone: (265) 01524 222
Fax: (265) 01524 046
E-mail: principal

Ounima.mw

Our ref:  TRS DPT

Your Ref:

To: Whom It May Concern

From: Head of Theology and Religious Studies Department, Chancellor College,
University of Malawi

Date: 6" March, 2014

Letter of Introduction for Mr. Amon Mgsamj_&(‘ MA Student)

Mr. Amon Masanda as one of our M.
Department of Theology and Religious Studies, Faculty of Humanities,
ITe will neced assistance to access and collect information for his studies.
accordingly

asters student in the
Chancellor College.

This is a letter of introduction for
Please assist him

For further information please, contact the undersigned.

Many thanks
Mastone L.K. Mbewe
¥ and Religious Studies Department
Chancellor College
P.O. Box 280
Zomba

om or mmbewe@dcc .ac.amw,

Head of Theolog

LEmail: mastonembewe@ vahoo.c
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Appendix D: Letter from Ministry of Education, Science and Technology

MINISTRY OF EDUCATION
PRIVATE BAG 328
CAPITAL CITY
LILONGWE 3
MALAWI

Telegrams: MINED, Lilongwe
Telephone: (265) 01 789 422/ 01 789404
Telex: 449636

Fascimile: (265) 01 788 064

BED/1/26 2nd April, 2014

TO = Whom it May Concern

Dear Sir,

RE: RESEARCH ASSISTANCE — AMON MASANDA (MA STUDENT)

The above named student is an MA student in the
Theology and Religious Studies Department at Chancellor
College, University of Malawi. He has been permitted to go
to Mchinji District in primary schools to find out about the
confribution on the Gray Nuns towards girl child education in

Malawi.

Your assistance to the ofiicer will be highly appreciated.

Yours faithfully

DR. J. CHIMOMBO
DIRECTOR FOR BASIC EDUCATION
Y FOR EDUCATION SCIENCE AND TECHNOLOGY

For: SECRETAR
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